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Paper Introduction
The purpose of this paper is to provide a comprehensive analysis of the format that is utilized to organize content and findings in qualitative research papers. The organization of qualitative research papers is accomplished using defined sections to convey the conducted research with specific topics included in each. In addition to the examination of the topics found in each respective section of a qualitative research paper, this paper will address three articles over qualitative studies that focused on the transformed, improved, and changed instructional practices of educators using flipped classrooms, to comprehend these primary topics researchers include in each section. The papers I am using are: (Cite paper 1), (Cite paper 2), (Cite paper 3).
Introduction Section
	 The structure of a qualitative research paper begins with an introduction section. The introduction section provides a shortened summary of the main question, problem, or phenomena that research was conducted over. Precisely, this section is designed to answer questions pertaining to the research such as “What is the topic?” and furthermore, “Why is this topic significant?”. To answer these questions, researchers include the following topics in their introductions such as the purpose, aim, or objective of the research, background information about the main phenomena, direct and indirect depictions of the significance of the research, and unresolved or current issues with studies involving the researched phenomena. 
	Beginning with the purpose, each study examined made it clear to the reader what they were reporting on. De Araujo, Otten and Birisci (2017) utilized the introduction of their paper to explicitly state their purpose of presenting two cases of mathematics teachers who changed their practices to implement flipped classrooms with additional examinations regarding the benefits and challenges, as well as perceptions of the interactions that occur from the implementation. Goodnough and Murphy (2017) use their introduction to demonstrate their focus on the professional learning of teachers through the context of an Action Research project as they implemented a flipped classroom approach to improve their practices. Additionally, Cevikbas and Kaiser (2020) use the introductory paragraph to address two research questions resulting from the teacher’s perspective when transforming their practices using a flipped classroom. However, the purpose of Cevikbas and Kaiser (2020) and De Araujo, Otten, and Birisci (2017) within their respective introductory sections was provided at the very end, while Goodnough and Murphy (2017) provided their focus at the very beginning as well as provided its own separate subsection within the introduction to highlight the research.
	The introduction section within qualitative research papers provides background information regarding the topic of investigation. The background information provided in the introduction serves to provide more of a definition of the main phenomena being researched. All three paper discuss background information in the introduction section.  Cevikbas and Kaiser (2020) dedicate a portion of their introduction section to defining flipped classrooms as a reform-oriented approach, including the characteristics and necessities of a flipped classroom. Goodnough and Murphy (2017) follow the prior study with the inclusion of this background information about flipped classrooms by dedicating a portion of a defined subsection within the introduction to its definition to facilitate understanding amongst readers about flipped classrooms as a pedagogical approach to learning. In the research of De Araujo, Otten, and Birisci (2017), background information on defining flipped classrooms was excluded as much attention was focused on the limitations and issues with prior empirical research on the topic which will be discussed further in another section.
	As previously mentioned, the introduction section is purposefully designed to answer the question, “Why is this topic significant?”. The introduction section accomplishes answering this question through the inclusion of either direct or indirect implications of necessity, importance, or relevance. One of the three studies provided indirect statements of necessity that can be inferred to be the significance of the study, while two studies made partially direct statements regarding the importance of why the research was conducted. Cevikbas and Kaiser (2020) provided an indirect implication in their introduction on the significance of the study by discussing how educators want to implement technology into their instructional practices, as well as how the flipped classroom approach has the capacity to improve both teaching and learning. The introduction section of De Araujo, Otten, and Birisci (2017) provided one of the two partially direct statements of necessity within their introductions by emphasizing how there exists a personal initiative when teachers change their instructional practice to flipped classrooms and investigating their motives of implementing such change is worthwhile to advance the literature on this instructional approach. Additionally, Goodnough and Murphy (2017) include a partially direct statement within their introduction to highlight how coherence is a critical component when making considerations about how flipped classrooms assist educators in their professional development in terms of both comprehension and knowledge construction.
	The introduction of a qualitative research paper also tends to discuss any unresolved, or current issues in the empirical research surrounding the investigated topic. These unresolved, or current issues mentioned within the introduction sections of research papers have also been referred to as limitations.  Each of the three articles highlighted the exact same limitation, or issue, of previous empirical research. All three articles discussed that prior research on flipped classrooms tend to focus more on the student experience and less on the secondary math teachers implementing, planning, and decision-making processes to implement flipped classroom (Cevikbas & Kaiser (2020); De Araujo, Otten, & Birisci (2017); Goodnough & Murphy (2017). 

Literature Review 
Following the introduction section of a qualitative research paper is the literature review. The literature review provides a critical and systematic assessment of existing published works on the researched topic. This section’s main purpose is to summarize and synthesize the current state of knowledge on the research topic while identifying any gaps that exist within the current body of research that would benefit from further investigations, as well as providing theoretical frameworks, or any additional context, pertinent to the research study. The literature review plays a fundamental role in framing research questions, data collection, and analysis, and interpreting qualitative findings in relation to prior studies. Therefore, the literature review section of a qualitative research paper is designed to answer the question “What do scholars say about the topic?”.  To answer this question, researchers attempt to include the following subjects within their literature reviews such as prior research, major theories, and theoretical frameworks rooted in the investigated topic, how literature or theoretical framework helps the researcher connect to the current study and any gaps or limitations that exist relating to the current body of research that exist in literature.
	All three examined studies included prior research in their literature reviews. To highlight two of the studies, Goodnough and Murphy (2017) included an overview of research studies that mirrored their research goals of examining flipped classroom approaches in the context of educators engaging in professional learning through Active Research strategies. Cevikbas and Kaiser (2020) included prior research in the form of how flipped classrooms as a pedagogical approach have been previously defined by different studies. Furthermore, prior research for both Cevikbas and Kaiser (2020) and Goodnough and Murphy (2017) indicated similarities in the definition of flipped classroom approaches and the research findings. The prior research of both studies revealed a consensus in the description of the flipped classroom approach such that it is student-centered, interactive, and inquiry-based.
The prior research that is included within a literature review is inclusive of the underlying theory and theoretical frameworks in that the topic is rooted. Examining each of the three articles revealed that only two studies included sections within the literature review that discussed theoretical frameworks. De Araujo, Otten, and Birisci (2017) included a theoretical framework regarding instruction and the instructional triangle. The authors provided connections to this framework with the intention to assist in mental visualization of the interactions that occur within instruction. Cevikbas and Kaiser (2020) discussed how flipped classroom pedagogy coincides with social constructivist perspectives and the theoretical underpinnings of Lev Vygotsky, such that an environment is created with the intent of students creating their own knowledge through discovery and socialization, along with learners being able to move further in their learning to their next zones of proximal development because of the teacher’s efforts in the characteristics of this environment. It is important to note that although Goodnough and Murphy (2017) did not highlight major theories or theoretical frameworks within their literature review, it was acknowledged that the learning done by the teachers in the prior studies to implement flipped classrooms was constructivist, indicating theory was considered.
Furthermore, the discussion of prior research and theoretical framework within the literature assists with building connections to the current study. All three papers discussed some aspect of prior research in their Literature Review.  Cevikbas and Kaiser (2020) used the literature review to conclude and establish the alignment between flipped classrooms and social constructivism based on the characteristics of social constructivist theory and flipped classroom pedagogy. Acknowledging this alignment assisted the researchers to embed their study of flipped classrooms within a Vygotskian framework to further examine math teaching at the secondary level. De Araujo, Otten, and Birisci (2017) found there to be a connection between the instructional triangle with the implementation of flipped classrooms and provided readers with the contention of the appropriateness to extend the instructional triangle model to the flipped approach. Goodnough and Murphy (2017) found connections between each of the prior investigations that they listed within their literature review to their current study. The authors of this study noted that similar to the previous research, their study’s concern was assisting educators in the improvement of their instructional practices using a flipped classroom by engaging in collaborative inquiry. 
The literature review section also contains indications of the gaps and limitations that exist within the literature. This topic is also highlighted within the introduction section of a qualitative research paper; however, literature review sections warrant more depth and further explanations of these gaps than what the introduction allows. In two of the three examined studies, gaps and limitations of prior research were noted. Goodnough and Murphy (2017) used the introduction of their literature review to immediately discuss the limitations they found. The authors of this study acknowledge the lack of empirical reports on how educators learn when implementing a flipped classroom approach to improve their instructional practices in the mathematics classroom. The authors further recognize the narrow focus of their literature being constricted to only studies that involve the use of the flipped approach in the context of professional learning (Goodnough and Murphy, 2017).  De Araujo, Otten, and Birisci (2017) draw attention to the limitations of prior empirical research within their literature. The authors argue that research on flipped classroom approaches is still relatively new, consisting of self-studies and anecdotal works, thus reinforcing a need for this research to address teachers’ perceptions and their motivations for changing their instructional practice to flipped classrooms.
Methods 
	The methods section of a qualitative research paper provides a detailed account of what approaches and procedures took place within the study. The methods section focuses on how the study was conducted, who was involved, and how data was collected and analyzed. This section is included within a qualitative research paper to ensure transparency and replicability of the conducted study. Being transparent about the research design and procedures allows for future researchers, and readers who engage with the authors’ work, to be able to replicate what was done in the current study to obtain similar results applicable to future investigations, as well as to provide an overall evaluation of the rigor and trustworthiness of the study. Thus, the aim of the methods section is to provide an answer to the question “What actions took place to explore the topic?”. Researchers seek to answer this question by discussing the following topics within the methods section of their paper such as the research methodology and design, the participants and setting of the study, sampling strategies conducted to obtain the population, data collection instruments, procedures, and analysis procedures, as well as ethical considerations, and data validation and reliability efforts. 
	Beginning with the methodology and design, each of the three studies either directly or indirectly mentioned the use of qualitative research methodology within their respective methods sections. Cevikbas and Kaiser (2020) use their methods section to state that their investigation of flipped classroom pedagogy was conducted using qualitative research methodology to investigate the transformation of an instructional practice using a case study design. The authors further attested to the appropriateness of using qualitative case study methods since their study was exploratory and aimed to collect insights from the flipped teaching experience of one high school math teacher in two of their classrooms. This case study was described to have two parts, one portion where the instruction was provided through the flipped approach, and the other where a non-flipped, direct instructional approach was utilized in four-week periods, with a pilot study being conducted prior to the current study to familiarize the teacher with the underlying processes and technology associated with flipped classrooms. Both De Araujo, Otten, and Birisci (2017) and Goodnough and Murphy (2017) did not provide explicit statements of their use of qualitative methods, yet their methodologies can be concluded to be qualitative in nature based on their descriptions of the types of collected data and the analytic procedures that were used to examine the data. Specifically, De Araujo, Otten, and Birisci (2017) articulated their use of thematic analysis of their collected data within the methods section, thus implying the use of the qualitative methodology. De Araujo, Otten, and Birisci (2017) revealed the design of their study was rooted in answering four questions based on the context of secondary mathematics instruction, relating to teachers’ conceptions and motivations for using flipped classrooms as an instructional approach. The questions the authors included were “what” and “how”-type questions, an example being “What motivated the teachers to flip their mathematics instruction?” (De Araujo, Otten, & Birisci, 2017). They detailed the design of their study by observing lessons through the flipped classroom approach from both teachers and then immediately following up with surveys and interviews to obtain both teachers’ perspectives on the approach. 
	When discussing what occurred within a particular research study, it is imperative to include the participants and population that the studies were conducted over. Each of the three studies mentioned who their targeted participants were. For example, Goodnough and Murphy (2017) highlighted within their methods section that their participants were four 6th-grade math teachers in their respective classrooms. However, two out of the three studies provided further details regarding the characteristics of the sample populations used in the study. Cevikbas and Kaiser (2020) mentioned in their methods section that their study included voluntary participants from a public high school in Turkey located in a middle-class socio-economic neighborhood which included a high school math teacher and 68 students in both 10th and 11th grades. De Araujo, Otten, and Birisci (2017) included in their methods sections the participation of two Midwestern educators, one 8th-grade math teacher, and one college math professor who had experience teaching at the secondary level. The authors discussed the populations of the study which included one section of an 8th-grade math class from a public middle school that consisted of 20 students with ages between 12 – 14 years, and the other population being 24 college algebra students aged 18 years and older. Out of the three studies examined in this paper, only one study included further sampling strategies within the researched population. Cevikbas and Kaiser (2020) used selection methods that included teacher opinion, test scores, and responses on the student questionnaire that further selected 13 students to be interviewed to gain more insight into the learning environment when the flipped classroom approach was used. 
	The methods section of a research study places emphasis on the instruments used to collect data, the procedures used to collect the data, and the methods used to analyze the data. Each of the three articles mentioned the tools, procedures, and analysis strategies that were employed to collect and comprehend data. Goodnough and Murphy (2017) included a subsection within their paper dedicated to the description of the instruments and collection, as well as the analysis procedures in their research.  The authors detailed the four instruments used to collect data for their research which included the teachers’ collaborative, pre-structured plans of action, unstructured written reflections, semi-structured interviews, and their post-project video artifacts to analyze the teachers’ professional learning using flipped classrooms. The authors discussed the analysis procedures of professional learning by implementing an adaptation of the Developmental Work Research framework that consisted of four essential questions pertaining to the “who”, “why”, “how”, and “what” of learning (Goodnough & Murphy, 2017).  To begin their analysis, the authors combined the data with caution to preserve the reference order of the participants to be able to identify which quotes belonged to whom to further classify the responses as units and group them into the appropriate category corresponding to one of the four framework questions (Goodnough and Murphy, 2017). 
Two of the papers discussed data sources and/or analysis in their papers. De Araujo, Otten, and Birisci (2017) also included a specified subsection within their methods dedicated to data sources and analysis. As with the previous study, the authors disclosed a detailed use of teacher and student surveys consisting of Likert and open-ended, audio-recorded pre- and post-instruction teacher interviews, extended interviews, and instructional artifacts as data collection instrument items to collect background information regarding flipped instruction. The authors discussed the strategy and schedule of how data will be collected between the two math teachers in the study and followed up with the analysis procedures. De Araujo, Otten, and Birisci (2017) detailed their thematic analysis procedures of their collected data which included members of the research team identifying sections of the interviews and surveys where both flipped and non-flipped instruction were mentioned separately from one another to isolate the excerpts and quotes into three categories. The categories they included contained teachers’ motivations for, vision for, and outcomes from flipped instruction (De Araujo, Otten, & Birisci, 2017).  This study further described the coding procedures using analytic memos to answer each of the questions the research sought to answer then, additionally, went through an interpretative process of using the themes found within this research and contextualizing them using the instructional triangle. 
Cevikbas and Kaiser (2020) included similar data collection instruments in their study. The authors reported the main data sources included questionnaires, teacher and student interviews, and audio/video recordings. One additional data source that separated this study from the previous two was the inclusion of classroom observations. The authors provided a timeline and descriptive account of how the data was strategically collected from both 4-week implementations of the flipped and non-flipped classrooms. Specifically, the authors recollected where and when audio/video recordings took place in both the flipped and non-flipped classrooms, as well as when the questionnaires and interviews for both teachers and students were conducted. Cevikbas and Kaiser (2020) analyzed this research by transcribing 48 videos and 26 audio recordings verbatim to be read and compared to the open-ended questionnaires and observation notes multiple times to further be encoded into one of four categories (environment, feedback, and scaffolding, and assessment) using content analysis methods. The authors reported their analysis was completed regarding the themes associated with social constructivism to establish the challenges and opportunities when flipping a mathematics classroom. Cevikbas and Kaiser (2020) analyzed data collected from both observed classrooms by utilizing coding strategies to identify code frequencies and quotations that support the results. The authors mentioned the use of a code-recode strategy where 30% of the research data underwent recording after a six-week interval, achieving a consistency rate of 99% (Cevikbas & Kaiser, 2020). 
	The methods section recognizes the ethical considerations necessary for the research to take place. Two out of the three examined studies provided mention of such considerations. For instance, De Araujo, Otten, and Birisci (2017) mentioned within the Participants and Context subsection of their methods section that they received ethical approval from the University of Missouri’s institutional review board. The authors further mentioned that they did not continue forward with recruitment procedures until they received such approval. Goodnough and Murphy (2017) also mentioned ethical procedures that were undertaken within their respective methods section. Unlike De Araujo, Otten, and Birisci (2017), this study’s ethical considerations had to come from their participants. The authors noted that the teachers involved in this study during their planning phase had to make ethical considerations and in doing so, prepare information and consent forms for the parents of their students to consent to their participation in their student’s learning (Goodnough & Murphy, 2017).
	Data validation and reliability are also pertinent topics to be included in the methods section of a qualitative research paper. Two of the three papers discussed reliability/data validation in their studies.  Cevikbas and Kaiser (2020) were direct in their efforts to validate their collected data and ensure reliability. The authors mentioned their intentional use of multiple data-collecting instruments within the case study to prevent systematic faults as well as to resolve any inconsistencies in their research (Ceivkbas & Kaiser, 2020). The authors of this study were also intentional in their mention of inter-coder reliability efforts. Cevikbas and Kaiser (2020) outsourced an additional math teacher to double code 10% of the data collected to ensure reliability which resulted in inter-coder reliability of 92% (Cevikbas & Kaiser, 2020). The authors discussed their refinement of the coding process until total reliability was achieved. Furthermore, prior to the written record of their findings, the authors noted their commitment to the member check strategy by sharing their pre-results with the teacher included in the study as a way of reducing bias, misinterpretations, and errors. De Araujo, Otten, and Birisci (2017) indirectly state their efforts at data validation within their methods section. The authors of this study discussed the collection of artifacts from the teachers as a method of ensuring that the description and characteristics of the materials described in the teacher interviews and surveys match, thus establishing content validity.
Findings 
Following the methods section in a qualitative research paper, which describes the research design and instruments, procedures, and analysis methods used to collect data, is the findings, or results, section. The findings section of a qualitative research paper includes a detailed presentation and analysis of the transcribed data collected from the study. Typically, this section is concerned with summarizing and interpreting the main themes, patterns, and insights that emerged from the thematic analysis and coding conducted in the research. Overall, the primary purpose of this section in a research paper is to answer the question “What was found?”. To answer this question, researchers tend to include the following topics in their findings section such as the primary themes and patterns, along with the collected data in the form of specific quotations from the participants, and contextual analysis. 
Beginning with the major themes and patterns found within the research, this paper highlights two articles that provided both direct and indirect references to the main premises and patterns found within their respective studies. Cevikbas and Kaiser (2020) provided indirect reference to the major themes of their research in transforming mathematics teaching using flipped classroom approaches through the presentation of the results in four different subgroups that included teaching and learning environments, interaction and communication, teacher feedback and scaffolding, and assessment strategies. Furthermore, the authors noted the combination of the results collected from each of the subgroups identifies the main themes and patterns that exist when implementing flipped classroom pedagogy as the approach affords opportunities and challenges for the teacher and teaching in secondary math settings (Cevikbas and Kaiser, 2020). The authors went on to provide a detailed report of the benefits the flipped classroom approach had on the teacher’s instructional practice. The study highlighted that by using flipped classroom approaches, the teacher was able to not only expand their knowledge on innovative teaching approaches but was successful in increasing the communication and interaction between her and her students, as well as student-to-student interactions (Cevikbas & Kaiser, 2020). Additionally, the authors highlighted the success of the teacher implementing active learning opportunities and being able to uncover more about their students’ learning outside of the classroom because of the flipped approach.
 The findings from the study conducted by De Araujo, Otten, and Birisci (2017) demonstrated more direct recollections of the major themes and patterns. For instance, the authors were able to depict the key points of the teachers’ motivations for flipping instruction, conceptualizations for flipped instruction, and the benefits and challenges of implementing flipped classroom pedagogy. The authors highlighted that the motivations for implementing flipped classroom approaches come from the perceived benefits pedagogy has on student learning, relationships to the content, and enriching experiences with the content while highlighting differences in the conceptualizations both teachers had when implementing their flipped classrooms (De Araujo, Otten, & Birisci, 2017). The authors made direct notice of the patterns found in the benefits and challenges of flipped classrooms that were identified by both teachers in the study, just as the previous article discussed. Both Cevikbas and Kaiser (2020) and De Araujo, Otten, and Birisci (2017) found the benefits of flipped classroom approaches to be student-centered, through enhanced engagement and collaboration, with similar drawbacks being teacher-focused, such that teachers need the time to plan and organize the content, as well as assure that students watched the videos to be successful with the content.
The findings section contains the types of data that were collected from the research. In a qualitative research paper, the data included within this section is predominantly pertinent transcriptions of data from interviews, and open-ended survey questions. All three articles included transcribed data within their findings section in an effort to reinforce the authors’ interpretations of their respective findings. Goodnough and Murphy (2017) included quotations from each of the four teachers included in their study of improving their practices using a flipped classroom. For example, one of the teachers in the study provided an explanation of the “why” of their inquiry and professional learning by using the flipped classroom approach. The teacher noted that “No one in our group really knew a whole lot about it going into it, but as we research, we looked at how it affects not only achievement but motivation... That really interested us, so we switched...” (Goodnough and Murphy, 2017) The authors acknowledged the teachers’ collaborative plan after their discovery of the benefits flipped classroom to move towards a student-centered approach and away from a direct, or teacher-centered approach. Cevikbas and Kaiser (2020) also used quotations from teacher interviews to demonstrate the transformation flipped classrooms had on the instructional practice of the mathematics teacher in question. The article used a quote explaining the overall change that the flipped approach had on their class, such that in their original classes, due to the time constraints, direct instruction was necessary, however with flipped classrooms, the teacher “transferred lecturing to outside of the classes”, thus saving time and provided an opportunity to “identify students’ pre-learning; then assign them to participate in group work and discussion sections and enable them to take responsibility of problem-solving and learning” (Cevikbas & Kaiser, 2020).  
The findings section also provides an analysis of the context of the study or the identification of the circumstances that contributed to the overarching themes and patterns found in the research. Highlighting one study, De Araujo, Otten, and Birisci (2017) cross-examined environmental and interactive factors within the two teachers’ organization of flipped classrooms, materials, interactions, and the structure of the in-class tasks for students to discern the patterns within the benefits and challenges, motivations for and conceptualizations of using a flipped approach. For instance, authors concluded that the changed role of the teachers and interactions with students, when altering the learning environment towards a flipped classroom approach, framed much of the teachers’ perceptions of the benefits and challenges of flipped instruction (De Araujo, Otten, and Birisci, 2017).
Discussion 
Once the findings have been introduced in a qualitative research paper, a section dedicated to the discussion of these results follows. The discussion section goes beyond the presentation of data and serves the purpose of interpreting the findings. This section serves to assist readers in understanding the meaning of the findings with respect to the research questions and aims, as well as to the breadth of existing knowledge on the topic. Most importantly, this section asserts the answer to the question, “What is the significance of the results?” Researchers can provide answers to this question within this section by including the following topics such as explanations of the main findings, comparisons to prior research and theoretical frameworks, limitations, and implications for future research.
	Beginning with the main findings, all three studies provided explanations regarding the main findings in their respective discussion sections. Based on their results, Cevikbas and Kaiser (2020) discussed how flipped classroom practices have the potential to change the paradigm of teaching math and serve as inspiration to teachers to incorporate new experiences in their instructional practices involving technology. The authors further discussed well designed flipped classrooms boost mathematical understanding and problem-solving skills using differentiated teaching methods in an interactive environment (Cevikbas & Kaiser, 2020). Goodnough and Murphy (2017) utilize their discussion section to address their findings regarding the professional learning of four 6th-grade teachers who implemented a flipped classroom in terms of the “who”, “why”, “how”, and “what” questions that guided their research. The authors provided an explanation of these questions using a graphic organizing device. The authors concluded that the “who” were the four 6th-grade math teachers who had little to no training in teaching math with various levels of comfort with technology, the “why” of their professional learning was the intent of improving their instructional practice to motivate students, incorporate technology, and make learning more student-centered, the “how” of their learning was done through the collaboration of tools within an Active Research setting using flipped classrooms, and the “what” is the accomplishments by the teachers using a flipped classroom approach such as motivating learners, facilitating student-centered learning, and iteratively plan, implement, collect data, and reflect on using flipped classroom pedagogy (Goodnough & Murphy, 2017).
	The discussion section allows researchers to draw connections between the current study findings and prior research and theoretical frameworks. Two of the studies discussed results of their studies compared to prior research. For example, Cevikbas and Kaiser (2020) demonstrated that the results of their study aligned with social-constructivist teaching and learning approaches as the implementation of flipped classrooms where the role of the teacher is to guide and encourage students to be active participants in and construct their own learning, as well as providing scaffolded learning opportunities. De Araujo, Otten, and Birisci (2017) utilize their discussion section to examine their findings through the framework of the instructional triangle outlining the connections between the teachers, students, and curriculum. The authors emphasized the strengthened interactions between the students, resources that serve as a direct link to the teacher, and the content regarding instructional delivery using flipped classrooms, as well as strengthened interactions between students and the content with minimal teacher interaction due to the role shift regarding opportunities for practice and application with the content (De Araujo, Otten, & Birisci, 2017).
	As previously mentioned, researchers tend to include a description of the limitations of the research in the discussion sections of their papers. When examining the articles, one article included direct accounts of the limitations within the discussion section. For example, Cevikbas and Kaiser (2020) immediately utilize the discussion section to highlight the limitations of the study. The authors acknowledge the limitation of the study to be focused only on one teacher’s experience across two classes using flipped and non-flipped approaches over the course of eight weeks, with additional limitations being the limited flipped classroom experiences of the teacher prior to the beginning of the study. Goodnough and Murphy (2017) also mentioned the limitations of the study; however, these were found in the conclusion section rather than the discussion section. The authors recognized the limitations that included the narrow focus on teachers’ professional learning through Active Research using a flipped approach, the lack of data on higher achievement by students even though the heightened motivation was reported, the support that was provided to the four teachers by university staff that would not be present in normal circumstances, and the lack of clarity on the sustainability of teacher learning post-study (Goodnough & Murphy, 2017). 
	Out of the three articles examined, two included implications to assist in understanding the broader relevance of the study, as well as informing future actions and supporting evidence-based decision-making. In both studies, the implications were not found in the conclusion De Araujo, Otten, and Birisci (2017) outlined implications to support decision-making on implementing flipped classrooms. For instance, the authors propose that by examining the perceptions and motivations of teachers implementing flipped classroom approaches, strategies of support for these educators can be identified, along with assisting them with capitalizing on the phases of instruction can help maximize the benefits of flipped instruction while minimizing the challenges (De Araujo, Otten, & Birisci, 2017). The implications in the study of Goodnough and Murphy (2017) suggested further investigations of resources that are probable to support the adoption of new approaches, like the flipped classroom in professional learning. The authors reported that contextualizing knowledge can assist in determining the sustainability of professional learning initiatives involving flipped classrooms (Goodnough & Murphy, 2017). 
Summary 
Qualitative research seeks to investigate social phenomena within re-life environments through a naturalistic lens with the intent to yield graphic representations and interpretations of meanings that individuals correlate to their lived experiences. Qualitative research papers serve to provide a readers’ guide into the conducted research by staggering sections devoted to certain topics to present the main phenomena, the procedures that went into the research, what was found, as well as the conclusions and implications that can be determined from the study. The qualitative research that was cross-examined throughout this paper presented variations of these topics found in each section by examining the experiences of teachers transforming, changing, and improving their instructional practices using flipped classrooms. 
	There are five main sections within a qualitative research paper that include the introduction, literature review, methods, findings, and discussion. The introduction section provides a synopsis of the main topic the research was conducted over, the significance of the research, and the overall purpose, aim, or objective of the study, and any existing gaps within the current literature on the research phenomena. The literature review serves to critically assess prior research and published works on the research topic, providing readers with an extensive synthesis of current knowledge on the investigated topic, as well as the limitations and gaps that exist within previous studies. The methods section within a qualitative research paper is typically the largest segment across the entire paper as many highly relevant topics pertaining to the study are in this section. The methods section provides a comprehensive account of the entire research process. The methods section considers how the study was conducted, the participating populations within the study and the selection process for obtaining the population, and how data was collected and analyzed. Generally, in qualitative research papers and studies, it is important to note that the data collection instruments, and examination procedures commonly described in this section will involve case studies and semi-structured interviews, that undergo thematic analysis which primarily encompass feelings and beliefs.  In addition to these considerations, the methods section has an underlying goal of providing transparency and replicability to enable future researchers and readers to understand and be able to replicate the research and obtain similar results. Next, the findings section within a qualitative research paper serves to provide a full detailed analysis of the collected data. The findings section identifies the major themes and patterns that were present within the research, as well as contextual analysis regarding conditions that were present during the time of research that contributed to the main findings. The discussion section focuses on interpreting the findings, thus assisting the reader in determining the overarching significance of the results in relation to the research question or aim by providing detailed explanations of the main findings and finally also seeks to compare the findings to prior research, as well as discuss limitations and implications for future research.
	By completing this assignment, I became acutely aware of the different ideas that researchers must discuss in each section of a research paper. It made me think about any research I did as an undergraduate and the research I am doing now in my graduate work. I feel as though from completing this assignment, I am better able to design appropriate assessments for my students and recognize when I should use qualitative or quantitative methods in my assessment designs.
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