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Topic: The Impact of Special Education Teacher Training on Paraeducator Supervision and Support
Gist, C. D., Gracia, A., & Amos, Y. T. (2022). An essential but overlooked workforce: Elevating
the need to investigate the career development of paraeducators. Journal of Career
Development, 49(5), 1039-1047. https://doi.org/10.1177/08948453211010968
	Paraeducators have a positive impact on student learning. Because of an increase in the
 number of students needing exceptional education support and a shortage of special education teachers, school districts are placing a more significant number of paraprofessionals in special needs classrooms than ever before. The authors interviewed paraeducators in this study to identify the obstacles to hiring and keeping qualified paraprofessionals. They found that paraeducators are among the lowest-paid employees in education, and these low salaries create challenges for recruitment and retention. When asked questions related to job satisfaction, paraeducators gave mixed responses. It was common for them to share positive experiences of working with students. Just as common were requests for more training and support. Nearly every paraeducator interviewed for the study felt inadequately prepared for the challenges of their role. While they described positive relationships with special education teachers, many felt that teachers provided little training, instruction, or direct supervision. This article is helpful for my paper since it connects paraeducator job satisfaction with the training and support provided by the special education teacher. I can use this in the Learning Theory Association section as I explain the motivation theory and how it aligns with this topic. Because they are not effectively trained, they become dissatisfied and unmotivated. 
Guard, M., & Baker, D. (2021). Special educator at the helm: Tips for training and supervising a
team of assistants. Journal for Leadership and Instruction, 20(2), 47-50. https://eric.ed.gov/?id=EJ1328078	Comment by Lkinnburgh: If there is no DOI and only a URL that is specific to the JFL database, you can see if the reference is available on the Internet that all readers can go to and read the reference. This can be done by conducting a Google search. This references is available in ERIC so that URL can be cited here.
Not only has the number of paraprofessionals in classrooms increased dramatically over the years, but their roles have shifted away from clerical and non-instructional tasks to recording data, implementing behavior plans, and providing large and small group instruction. In this article, the authors discussed the experiences of several special education teachers as they worked with a team of paraprofessionals. The teachers agreed that, in most cases, they relied on real-world experience rather than formal training when leading the paraeducators in their classrooms. They discussed the need for open communication during staff meetings to make the time more productive. These meetings provide time for training, direct instruction, sharing clear expectations, and releasing responsibilities to the paraeducators. Every adult in the classroom brings unique strengths and experiences to the classroom, and it is the teacher's responsibility to develop a classroom culture that uses everyone’s expertise to support students. This article is helpful for my paper because it identified a need for strong leadership from special education teachers and offered ideas for training paraeducators and developing a collaborative, team-based culture.  I can use this in the Related Literature section in the Special Education Teachers as Supervisors section (level 2 heading).
Mason, R. A., Gunersel, A. B., Irvin, D. W., Wills, H. P., Gregori, E., An, Z. G., & Ingram, P. B.
(2021). From the frontlines: Perceptions of paraprofessionals’ roles and responsibilities.
Teacher Education and Special Education, 44(2), Article 970116. 	Comment by Lkinnburgh: When there is one number rather than a first and last page number, it is usually an Article number. Many online journals are doing this now. The word Article should be written before the number. 
If you look at the end of the doi, the article number is usually the last numbers in that link and that is a good way to remember to use the word Article before the number in the citation. 
https://doi.org/10.1177/0888406419896627
As enrollment increases for students with disabilities and the hiring pool for special educators decreases, paraeducators take on greater responsibilities in the special education classroom. Instead of serving in a support role, many are asked to provide direct instruction to students regularly. In this study, the authors interviewed special education teachers and paraeducators to identify the training needs of both groups, and several common themes emerged. Participants identified a need for more clarification of teachers' and paraprofessionals' roles and responsibilities. Special education teachers understood they were to supervise the paraeducators on their team, but they needed to figure out how much authority they had. Both groups required better collaboration and identified time constraints as a barrier. All of the paraeducators voiced a need for more training in instructional strategies and behavior interventions, and all teachers said they needed more training in leadership skills and techniques. This study will be helpful for my paper because it discussed the ambiguity of roles for both groups and shared essential areas to consider for training.  I will use this in the Related Literature section. The information can be used under several of the level 2 headings. 
Shurr, J. Bouck, E. C., & McCollow, M. (2022). Examining teacher and teacher educator 
perspectives of teacher leadership in extensive support needs. Teacher Education and
Special Education, 45(2), 160–179. https://doi.org/10.1177/08884064211001455
Researchers surveyed teachers and teacher educators to learn their perspectives on teacher leadership. Special education teachers often perform leadership-related tasks as they advocate for their students and supervise the paraeducators in their classrooms. The study identified activities that teacher leaders regularly participate in, such as coordinating with teams across the school, leading professional development, involving families in education, action research, and leading paraprofessionals. Less than 24% of the participants felt their credential programs prepared them to supervise paraeducators, and more than 70% said they received two or fewer professional development trainings related to leadership skills during their careers. Most of the teachers surveyed shared that they feel inadequately prepared for their leadership responsibilities and struggle with a lack of strategies for working with their paraeducator teams. This study provides valuable information for my paper as it discusses training special education teachers received, or did not receive, in their teacher preparation programs to prepare them to supervise paraprofessionals. I can use this in the Related Literature section in the Level 2 Heading, Special Education Teachers as Supervisors, section. 
Sobeck, E. E., Douglas, S. N., Chopra, R., & Morano, S. (2021). Paraeducator supervision in
            pre-service teacher preparation programs: Results of a national survey. Psychology in the
Schools, 58(4), 669–685. https://doi.org/10.1002/pits.22383
According to the authors’ extensive literature review, previous research reveals that special education teachers feel unprepared to supervise paraprofessionals, pointing to a lack of leadership coursework in their credential programs. As a result, paraeducators tend to be inadequately supervised and, with little or no training, given inappropriate responsibilities for providing behavior and academic instruction to students with special needs. The authors surveyed teacher educator faculty to identify the gaps in their programs. Most respondents felt that training teachers to supervise paraeducators was important. Still, less than 30% provided any coursework on the topic, and none of the respondents provided fieldwork related to leading teams of paraprofessionals. The authors recommend the following competencies for all special educator training programs: knowledge of paraeducators’ roles, task delegation, development of instructional plans, conducting team meetings, coaching and training, monitoring work, and providing effective feedback. This study is essential for my paper because it provides information from teacher educator faculty and offers valuable ideas for building professional development for special education teachers. This will be used in the Related Literature section under the level 2 heading Special Education Teacher Training.
Turner, E. L., & Curran Mansouri, M. (2022). Tips for special education teachers to
            create effective partnerships with paraprofessionals. Inclusive Practices, 1(3), 97–105.
            https://doi.org/10.1177/27324745221074411
There are currently more paraeducators working in schools than special education teachers. These paraeducators are an essential part of the education team, but without proper training and support, they can struggle to support the students in their classrooms. Paraprofessionals can be effective instructors when provided with clear roles, effective teaching strategies, and behavior support techniques. Special education teachers are usually the designated supervisors of paraeducators, but without appropriate training, many are uncomfortable with the role and lack the leadership skills to supervise effectively. The authors shared several strategies for leading paraeducators. Teachers need to clearly define the roles and responsibilities of the paraprofessionals they work with and provide regular training and support. The training should include modeling instructional and behavior support strategies, everyday observations, and clear performance feedback. Special education teachers must find the time to meet regularly with their paraeducators to clarify information, reinforce training, and strategize on plans for student support. This article is beneficial for my paper because it offers specific strategies that special educators can use to supervise paraprofessionals effectively. This will be used in the Special Education Teachers as Supervisors section in the Related Literature section of my paper. 
Yates, P. A., Chopra, R. V., Sobeck, E. E., Douglas, S. N., Morano, S., Walker, V. L., &
Schulze, R. (2020). Working with paraeducators: Tools and strategies for planning,
performance, feedback, and evaluation. Intervention in School and Clinic, 56(1), 43–50. https://doi.org/10.1177/1053451220910740
This article focuses on the role of paraeducators in special needs classrooms and the importance of providing them with adequate training to support student success. The article discusses special education teachers’ and paraprofessionals’ viewpoints regarding teacher leadership. Special education teachers are typically assigned to supervise paraprofessionals, but many need more training before feeling comfortable with that role. Both groups discussed the importance of collaboration and cooperation, emphasizing that effective teamwork creates a classroom culture where students are more likely to learn and grow. Most of the article focused on strategies for preparing paraeducators to provide student instruction, a standard part of their job. The authors discussed the benefits of writing lesson plans together. This common planning time allows teachers to communicate expectations, review strategies, and even model instructional strategies. After working with students, paraeducators need feedback on their performance. Teachers can use observation forms and checklists to document aspects that worked well and offer suggestions for improvement. This article is essential because it provides specific strategies special education teachers can use for lesson planning and training with paraeducators to improve their instruction. This will be used in the Related Literature section and possibly in the introduction when I explain the importance of the special education teacher and paraeducator having time to collaborate. 







