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	Dimension
	Exceeds Expectations
	Meets Expectations
	Needs Improvement

	1. Writing for a Scholarly or Specialist Audience
	Demonstrates command of disciplinary language and conventions; writing is precise, fluent, and stylistically appropriate for a scholarly audience.
	Writing is clear and appropriate for a specialist audience, with occasional lapses in tone or terminology.
	Writing lacks clarity or precision for a specialist audience; terms are undefined, misused, or inconsistently applied.

	2. Mastery, Synthesis, and Critical Evaluation of Literature
	Engages the literature deeply, critically, and selectively; identifies agreement, disagreement, uncertainty, gaps, and omissions; uses the literature to construct and justify an original position rather than merely summarize it.
	Engages substantially with relevant theoretical and empirical literature; accurately summarizes and integrates major scholarship and identifies some convergence and divergence. Literature is generally well connected to the argument, though synthesis, critique, or original contribution may be uneven or limited.
	Engagement is incomplete, unbalanced, or largely descriptive. Key theories, empirical findings, or influential sources are omitted, misunderstood, or misrepresented; literature is summarized rather than analyzed, synthesized, or used to support a coherent argument.

	3. Argumentation & Use of Evidence
	Argument is logically developed, grounded in theory and empirical findings, and linked to conclusions by explicit, persuasive warrants. Clearly distinguishes empirical findings, interpretation, speculation, and normative judgment; critically evaluates competing interpretations and alternative explanations.
	Argument is clear, coherent, and generally supported by relevant theoretical and empirical literature. Most claims are substantiated and adequately linked to conclusions, though some warrants remain implicit or underdeveloped; some alternative interpretations are acknowledged but not examined in depth.
	Argument is weak, inconsistent, or inadequately supported. Claims are asserted without sufficient evidence or without explaining how sources support them; inferential reasoning is unclear; alternatives are largely ignored; conclusions frequently exceed what the literature warrants; evidence, interpretation, and speculation are often blurred.

	4. Analytical Depth & Critique
	Demonstrates strong analytical thinking and original critique, interrogating the assumptions, methods, and implications of the literature rather than summarizing it.
	Some analysis and critique; tends to summarize more than analyze but shows emerging critical insight.
	Largely descriptive, with minimal analysis or critique; does not engage the literature beyond surface-level summary.

	5. Conceptual Framing & Definitions
	Clearly defines key concepts, situates them within relevant theoretical frameworks, and demonstrates conceptual innovation or synthesis.
	Concepts are mostly well defined and appropriately framed, with minor ambiguities.
	Framing is unclear or inconsistent; key terms are undefined or misapplied.

	6. Structure & Coherence
	Logically structured around a central thesis; sections build progressively and cohesively, with seamless transitions.
	Structure is generally clear and most sections connect logically; some transitions may be weak.
	Structure is disjointed or unclear; the argument lacks coherence or logical progression.

	7. Policy & Practice Implications
	Implications are insightful, well grounded in the argument, and relevant to education policy and leadership.
	Implications are appropriate and logically derived from the paper's conclusions.
	Implications are vague, unsupported, or disconnected from the paper's argument.

	8. Uncertainty, Scope and Boundary Conditions
	Shows sophisticated understanding of the limits of available knowledge, explicitly identifying agreement, disagreement, uncertainty, gaps, and omissions. Specifies the scope of claims and the conditions under which conclusions are likely to hold or may not; distinguishes established findings from tentative interpretations and unresolved questions. Conclusions and implications remain proportionate to the strength of evidence and argumentation.
	Acknowledges important limitations, uncertainties, and qualifications; generally identifies the scope of major claims and recognizes that findings may not apply equally across contexts, populations, or conditions. Most conclusions are bounded by the evidence, though discussion of uncertainty or boundary conditions may be inconsistently developed.
	Presents conclusions as more certain, universal, or settled than the literature justifies; gives little attention to uncertainty, unresolved debates, contextual variation, or limitations of existing knowledge. Scope and boundary conditions are unclear or absent, and implications frequently exceed what the literature reasonably supports.
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