Experimental Child Psychology 1
EXPERIMENTAL CHILD PSYCHOLOGY
University of Wisconsin-Milwaukee
Psychology 660/760
Summer 2021-On-line

Instructor:	W. Hobart Davies, Ph.D.
Office:		202C Garland Hall	
Office Hours:	By appointment	 						
Email:		hobart@uwm.edu	 (Recommended means of contact)			

Framing Quote
"But the hardest transition I see in students...is that at some point you stop being a student and you start being a scientist.  And it's a completely different skill set that we have not trained you for, so my advice is to start acting like a scientist as soon as possible, which means you ask your own questions and try to answer them."
Sean Carroll, Cosmologist, Cal Tech
			
Objective

There is increasing recognition that if we are to understand the psychological development of children and adolescents, we must be able to understand the interconnections between psychology and other relevant disciplines (including sociology, medicine, education, etc.), and develop empirically based bodies of knowledge built on a coherent theoretical base. The goal of this course is to enable the student to develop an understanding and appreciation of the scientific approaches that we currently have available to build this empirical body of knowledge. This is an advanced undergraduate course and is cross-listed as a graduate course (Psychology 760) with the same name.

The picture is increasingly clear that we make the greatest gains in policy and practice around child and adolescent development and well-being when there is a reliance on the scientific approaches that we cover in this class.  These gains make these approaches cost-effective even when they add marginal costs to the project in the beginning. 

THIS IS NOT A SELF-PACED COURSE.  There are specific deadlines for the completion of tests, quizzes, written assignments, and lab activities. Make yourself very familiar with when these deadlines are and adhere to the schedule carefully. All course activities have a range of time that they can be completed (e.g., quizzes are open for 5 days). You are advised to take full advantage of these time ranges (i.e., do not wait until the due date to begin work). The integrated schedule at the back of the syllabus will be essential in tracking these due dates.

Specific Learning Objectives

After completing the course, students will be able to:
1) Describe the primary methodologies used in child psychology research, and list advantages and disadvantages of each approach;
2) Understand current efforts to integrate multicultural and anti-racist perspectives in research; 
3) Effectively write up a research project in child psychology; and
4) Demonstrate the ability to think about problems in child psychology from a multisystemic perspective.

Intended Audience

Material covered in this class will be very helpful to 1) students planning graduate work in psychology or a related field; 2) those planning careers related to education, child advocacy, child welfare, and/or child/family policy; and 3) those who have or will have children in their families or whom they are concerned about. 

This course is approved for those completing in the UWM Certificate in Childhood and Adolescence Studies. If you have concentrated some of your coursework around children, adolescents, and families, and have taken some of these courses outside the Psychology Department, it is very likely that you are close to meeting the requirements for this Certificate already. I am the Coordinator of this program, and would be happy to answer any questions you have about it.

Necessary Background

Consistent with the prerequisites, it is assumed that students have a solid background in basic experimental procedures in psychology and in basic principles of child development.  If you feel you need extra resources in either of these areas, please speak with the instructor.

Materials

There is no core textbook for this class.  All readings in support of lectures and quizzes will be available in Canvas. 

Written assignments will be expected to be consistent with the style of the current APA Publication Manual (APA (2020). Publication Manual of the American Psychological Association (7th ed.).  Washington, DC: APA). If you do not already have this book, you should obtain one. The most consistent loss of points on the papers for this class are deductions for failure to follow APA style in references, citations, tables and figures, headings, etc. The instructor has no pity for people who make these kinds of mistakes. This is all clearly spelled out in this book. You should complete your papers with enough lead time to be able to check this over carefully. 

Course Requirements

Grades will be based on:
	-10 quizzes (20 points each for 200 points)
	-a cumulative final exam (150 points)
	-completion of required data collection for the class project (100 points)
	-a research paper based on the data collected for the class project (150 points)
	-completion of the CITI learning module on research involving human subjects (50 points), and
	-required posts on the Discussion Board (50 points).  
This is 700 total points.

Quizzes
There will be 10 quizzes, each covering the lecture and reading material for two topics. All quizzes will be completed in Canvas. Each quiz will be made up of 10 questions, worth a total of 20 points. You will have 10 minutes to take each quiz. You should have completed the required reading and lecture review before attempting the quiz. It is unlikely that you will do well on any quiz without this preparation and you will not have time to look for multiple answers while taking the quiz. Each quiz will be randomly drawn for you from a pool of questions, so every student’s quiz will be different. You may re-take each quiz up to two times (three attempts total). The questions will be different each time. The highest score across all of your attempts will be recorded. If you re-take a quiz, it is unlikely that your score will improve without additional preparation before the re-take attempt. Quizzes must be completed by 10:00 pm on their due date. Each quiz will be open for a five-day period before its due date.


Final Exam
The cumulative Final Exam will consist of integrative essays (5 essays from a choice of 7 questions, worth 30 points each).  All course material will be fair game, but the emphasis will be on issues of central importance across the lecture content.  The Final Exam will be available on July 17, and will be due at 10:00 pm on July 24.  Late exams will be penalized 2 points for each hour they are late.


Research Projects
Each student will complete one research project during the class. The topics for the papers can be chosen from data available on several topics.  Data collection procedures will be reviewed in the first few lectures.  
Data collection will involve recruiting 8 parents with at least one child between 6 and 12 years of age in their home. Any child in this age range living in the home is acceptable (so step children, adoptive children, and foster children are fine). You should attempt to recruit 4 fathers and 4 mothers as respondents, but you will not be penalized on points if this mix is not achieved. The respondents collected for projects in this class, on the whole, tend to over-represent parents who are White, non-Hispanic, straight, and highly educated. Whenever possible please recruit parents who create more diversity in our sample in any of these ways. All data collection will be done on-line. The on-line nature of the data means that recruited participants do not need to be local. The instructor will assist in identifying possible sources of participants for students who have difficulty locating sufficient numbers. However, students are urged to make good advantage of friends, relatives, neighbors, co-workers, and acquaintances, and to utilize snowball sampling techniques (i.e., asking subjects to recommend other subjects that you could contact).  It has been our experience that through snowball sampling almost every student who works at it can locate sufficient participants in the time allotted. If you have difficulty recruiting sufficient numbers, but may have made appropriate efforts at recruitment, you should communicate with the instructor. By writing up a summary of your recruitment efforts, you could still get full credit for this assignment. Note that we would generally expect about a 50% participation rate for potential participants, so full effort in this sense would usually mean contacting 16 or more potential participants without reaching the target point. You should not feel that you need to coerce (force) subjects to participate or consider making up data to meet this requirement. Every year we identify students who have fabricated data for this assignment. You will fail the class if we catch you. Do not take this chance! Data collection (both required and extra credit) must be completed by June 28.

One hundred points are available for recruiting subjects and ensuring that data are entered by the deadline.  This number will be reduced by 10 points for each subject that you are short of the required number.  If you are having difficulty locating subjects and getting data entry completed, please communicate with the instructor sooner rather than later.  Extra credit is available for recruiting additional participants as described below.

After data are turned in, you will be provided with results of the data analyses based on the aggregate data.  You will use these results to produce a paper (in APA style) describing the results. The variables available to use in the Paper will be reviewed in a lecture available the week of June 28. You will need to turn in 3 hypotheses for the Paper by July 2. Your paper grade will be reduced by 10 points if your hypotheses are not turned in by this date. The Results for the Paper will be reviewed in a lecture that will be available June 28. The Paper is due in the Canvas dropbox on July 22 at 10:00 pm.  

This is an advanced laboratory class for graduate and upper level undergraduate students.  I assume that all of the students have a basic background in preparing a research report. Therefore, many of the artificial supports that you may have had in previous courses will not be used here. The answer to “How many references do I need?” is “You need to review the literature related to your topic to see how much published literature you need to cite.” You will receive your results as part of a rough table that is not in APA style and includes more results than what you need for your paper. You are expected to clean up the presentation and make sure it is in APA style in your final paper. Grading of papers will be accomplished by using a scoring template.  You will be provided with a copy of the scoring template in advance. Students will work individually on these reports. Grades on papers that are late will be reduced by 3 points for each day they are late.  Students with concerns about the writing process or their own writing skills are strongly encouraged to make contact with the UWM Writing Center, which offers free tutoring in the processes of writing and proofreading. This includes online tutoring for students unable to be on campus.  Information about the Center can be accessed and appointments made at www.writingcenter.uwm.edu.  

Human Subjects Tutorial
All students are required to complete training on research ethics through the Collaborative Institutional Training Initiative (CITI).  If you have already completed CITI training for a job or research lab, you can simply provide us with documentation.  You should keep your log-in information, as this may prevent you having to re-do the training in the future.  The training will take you 3-4 hours.  Directions for completing the training can be accessed at uwm.edu/irb/training/human-subjects-training-citi/.

A copy of the completion certificate needs to be turned in to the appropriate Canvas Dropbox by June 17.

Discussion Board Posts
Each student is required to make 2 posts to the Canvas Discussion Boards each week beginning in Week 2 (10 posts total, worth 5 points each (50 points total)). The 2 posts each week must be completed by 10:00 on Saturday night. Posts will be responses to posts by the instructor or other students in the course. Posts must be at least 2 full sentences and must contribute to the discussion in that area (e.g., “I agree” is not a creditable post). Questions about course requirements or technical questions about the paper do not count (e.g., “How many pages does my paper have to be” or “I don’t want to read the syllabus. How can I get extra credit?” are not creditable posts).

Grade Assignments

You can earn up to 800 points through the exams, assignments, and class participation.  You can determine grade you earned by dividing your total points by 8 and finding your place on the following:

93-100 A; 90-92 A-; 87-89 B+; 83-86 B; 80-82 B-; 77-79 C+; 
73-76 C; 70-72 C-; 67-69 D+; 63-66 D; 60-62 D-; <60 F

Scores will not be rounded.

Extra Credit

You can earn up to 2 percentage points of extra credit (or you can think of this as 16 raw points out of 800.  These points will be added to your total percentage after all other points are totaled and divided by 8. Options for earning these extra credit points are as follows, but you may earn no more than 2 total points to be added to your final score. All extra credit points must be completed by July 16.
1) You may earn up to the full 2 points by preparing a review of a paper published in the past three years in Child Development, Developmental Psychology, or other appropriate journal. Articles covered in class are not acceptable. A written paper not to exceed two pages should be prepared. The quality of the review will determine how many of the 2 available points are awarded.
2) You may earn 1 point for each additional subject (beyond the required 8) from whom you arrange data collection and which is completed by the due date. Extra credit participants can be of any gender, but you are encouraged to continue to try to diversify the sample as much as possible.

Academic Misconduct
Students are reminded that academic misconduct warrants dismissal from the course with the grade of F.  Examples of academic misconduct include, but are not limited to: a) plagiarism, the presentation of another’s words or ideas without giving them due credit; b) misconduct during an exam; c) fabrication of data; and d) attempting to receive extra credit points without fulfilling the requirements. 

Students are advised to read and be familiar with the UWM policies on academic misconduct, which can be found at www.uwm.edu/osl/dean/conduct.cfm. Particular attention should be paid to the sections on avoiding plagiarism.

Ethical Behavior
For the research activities of the class, students are expected to behave in accordance with APA Code of Ethics (to be read and discussed in class) and the OHRP Human Subjects Tutorial.  Violations of these ethical expectations will be considered academic misconduct and will be subject to the consequences outlined in those policies.  Please talk to the instructor with any questions or concerns.

Department Policy Note
Information on Psychology Department policies on participation by students with disabilities, accommodation for religious observances, academic conduct, complaint procedures, grade appeal procedures, and other standing policies (e.g., sexual harassment, incompletes) is available in the main office of the Psychology Department in Garland Hall.



Reading List & Content Schedule

For Quiz 1
A. Ethics and research, scientific misconduct, IRBs
Readings
Drotar, D. (2011).  Contemporary directions in research ethics in pediatric psychology.   Journal of Pediatric Psychology, 36, 1063-1070.
Edelsohn, G.A. (2012). Ethics and research with vulnerable children. Journal of the American Academy of Child and Adolescent Psychiatry, 51, 566-568.
Lang, A.C., Lim, P.S., Everhart, S.A., Linneman, N.G., Davies, W.H., & Alderfer, M.A. (in press). Ethical challenges in qualitative methods to improve pediatric clinical care: Researcher perspectives. Clinical Practice in Pediatric Psychology.
Peden, B.F., & Keniston, A.H. (2019). What and when should undergraduates learn about research ethics? In E.Y. Drogin (Ed.), Ethical conflicts in psychology (5th ed., pp. 649-656). American Psychological Association.
APA (2017). Ethical Principles of Psychologists and Code of Conduct.  (available at www.apa.org/ethics/)

B. Team Science
Begg, M.D., Bennett, M., Cicutto, L., Gadlin, H., Moss, M., Tentler, J., & Schoenbaum, E. (2015). Graduate education for the future: New models and methods for the clinical and translational workforce. Clinical & Translational Science, 8, 787-792.
Ledford, H. (2015). Team science. Nature, 525, 308-311.
Powers, S.W. (2014). Team science, team care, team training, and team leadership: My experience. Journal of Pediatric Psychology, 39, 277-282.

For Quiz 2
A. Multicultural Considerations I
Reading
Galán, C.A., Bekele, B.M., Boness, C.L., Bowdring, M.A., Call, C.C., Hails, K., McPhee, J., Mendes, S.H., Moses, J., Northrup, J., Rupert, P., Savell, S., Sequeira, S., Tervo-Clemmens, B., Tung, I., Vanworerden, S., Womack, S.R., & Yilmaz, B. (in press). A call to action for an antiracist clinical science. Journal of Clinical Child & Adolescent Psychology. (pages 1-12 only)
Miller, A.L., Stern, C., & Neville, H. (2019). Forging diversity-science-informed guidelines for research on race and racism in psychological science. Journal of Social Issues, 75, 1240-1261.
Roosa, M.W., Gonzales, N.A., Knight, G.P., & Vargas, D.A. (2014). Children and families. In F.T.L. Leong, L. Comas-Diaz, G.C.N. Hall, V.C. McLoyd, & J.E. Trimble (Eds.), APA Handbook of Multicultural Psychology (pp. 411-427). Washington DC: APA.

B. Multicultural Considerations II
Buchanon, N.T., Perez, M., Prinstein, M.J., & Thurston, I.B. (2020). Upending racism in psychological science: Strategies to change how our science is conducted, reported, reviewed, and disseminated. https://doi.org/10.31234/osf.io/6nk4x
Chaudhary, V.B., & Berhe, A.A. (2020). Ten simple rules for building an antiracist lab. PLOS Computational Biology, 16, 1-9.
Nguyen, J., & Ferguson, G.M. (2018). “I kind of have a goal when I do it”: The phenomenology of cultural variability in Southeast Asian American tricultural emerging adults. Emerging Adulthood, 1-15.
Nunes, L. (2021). Turning the page: Race in research and publishing. APS Observer, 1-7.




For Quiz 3
A. Reviewing research, critiquing research
Reading
Lovejoy, T.I., Revenson, T.A., & France, C.R. (2011). Reviewing manuscripts for peer-review journals: A primer for novice and seasoned reviewers. Annals of Behavioral Medicine, 42, 1-13.
Overholser, J.C. (2011). Reading, writing, and reviewing: Recommendations for scholarly manuscripts at the graduate and professional level. Journal of Contemporary Psychotherapy, 41, 115-122.

B. Review of statistics and design issues
Readings
Drotar, D. (2000). Writing research articles for publication.  In D. Drotar (Ed.), Handbook of Research Methods in Pediatric and Child Clinical Psychology.
Goldman, K.D., & Schmalz, K.J. (2013). Writing well: A writing style checklist to promote publication among practitioners. Health Promotion Practice, 14, 5-6
Schmidt, F. L. (1998). Statistical significance testing and cumulative knowledge in psychology.  

For Quiz 4
A. Decolonizing research perspectives
Readings
Guillion, J.S., & Tilton, A. Researching with: A decolonizing approach to community-based action research. Brill Sense.
		Chapter 2. Decolonizing research (pp. 37-62)
		Chapter 3. Doing community-based action research (pp. 63-108)
		Chapter 4. Research ethics (pp. 109-120)

B. Community Engaged Research
Readings
Flicker, S., Danforth, J.Y., Wilson, C., Oliver, V., Larkin, J., Restoule, J-P., Mitchell, C., Konsmo, E., Jackson, R., & Prentice, T. (2014). “Because we have really unique art”: Decolonizing research with indigenous youth using the arts. International Journal of Indigenous Health, 10, 16-34.
Suzuki, L.A., & Quizon, C. (2012). Interdisciplinarity in qualitative research with ethnocultural populations. In D.K. Nagata, L. Kohn-Wood, & L.A. Suzuki (Eds.), Qualitative strategies for ethnocultural research (pp. 21-40). American Psychological Association.

For Quiz 5
A. Families and Other Systems
Reading
Cramm, H., McColl, M.A., Aiken, A.B., & Williams, A. (2019). The mental health of military-connected children: A scoping review. Journal of Child & Family Studies, 28, 1725-1735.
Kazak, A. E. (1989).  Families of chronically ill children: A systems and social-ecological model of adaptation and change. Journal of Consulting & Clinical Psychology, 57, 25-30.
Misca, G., & Smith, J. (2014). Mothers, fathers, families and child development. In A. Abela & J. Walker (Eds.), Contemporary issues in family studies: Global perspectives on partnerships, parenting and support in a changing world (pp. 151-165). John Wiley & Sons.
Reczek, C. (2020). Sexual- and gender-minority families: A 2010 to 2020 decade in review. Journal of Marriage and Family, 82, 300-325.

B. Research Dissemination and Grants
Reading
Fine, M. A., & Kurdek, L. A. (1998). Reflections on determining authorship credit and authorship order on faculty-student collaborations.  
Gadlin, H., & Bennett, M. (2012). Dear Doc: Advice for collaborators. Translational Behavioral Medicine, 2, 495-503.
Southam-Gerow, M.A., Rodriguez, A., Chorpita, B.F., & Daleiden, E.L. (2012). Dissemination and implantation of evidence based treatments for youth: Challenges and recommendations. Professional Psychology: Research & Practice, 43, 527-534.
Viewing
Watch “NIH Peer Review Revealed” and “Insider’s Guide to NIH Peer Review for New Reviewers” which can be found at https://www.youtube.com/watch?v=fBDxI6l4dOA and https://www.youtube.com/watch?v=qLBdV1HyG7k.

For Quiz 6
A. Questionnaires and Symptom Reports
Readings
Forrest, C.B., Bevans, K.B., Filus, A., Devine, J., Becker, B.D., Carle, A.C., Teneralli, R.E., Moon, J.H., & Ravens-Sieberer, U. (2019). Assessing children’s eudaimonic well-being: The PROMIS pediatric meaning and purpose item banks. Journal of Pediatric Psychology, 44, 1074-1082.
Holmbeck, G.N. (2009). An author’s checklist for measure development and validation manuscripts. Journal of Pediatric Psychology, 34, 691-696.
Tomlinson, D., Tigelaar, L., Hyslop, S., Lazor, T., Dupuis, L.L., Griener, K., Oliveria, J., & Sung, L. (2017). Self-report of symptoms in children with cancer younger than 8 years of age: A systematic review. Supportive Care in Cancer, 25, 2663-2670.

B. Survey Research
Reading
Rea, L.M., & Parker, R.A. (2014). An overview of the sample survey process. In Designing and conducting survey research: A comprehensive guide (4th ed., pp. 3-35). Jossey-Bass.

For Quiz 7
A. Interviews
Readings
Kappelhof, J.W.S. (2014). The impact of method bias on the cross-cultural comparability in face-to-face surveys among ethnic minorities. Methods, Data, Analysis, 8, 79-118.
Katz, C., & Hershkowitz, I. (2013). Repeated interviews with children who are the alleged victims of sexual abuse. Research on Social Work Practice, 23, 210-218.
Lucas, C.P. (1997). Use of structured interviews in clinical child psychiatric practice. In Standardized evaluation in clinical practice (pp. 75-101).

B. Qualitative Research
Reading
Price, J., & Nicholl, H. (2013). Interviewing parents for qualitative research studies: Using an ABCD model to manage the sensitivities and issues. Child Care in Practice, 19, 199-213.
Wu, Y.P., Thompson, D., Aroian, K.J., McQuaid, E.L., & Deatrick, J.A. (2016). Writing and evaluating qualitative research reports. Journal of Pediatric Psychology, 41, 493-505.
Yoshikawa, H., Weisner, T.S., Kalil, A., & Way, N. (2013). Mixing qualitative and quantitative research in developmental science: Uses and methodological choices. Qualitative Psychology, 1, 3-18.

For Quiz 8
A. Observational Methods and Sociometrics
Readings
Aspland, H., & Gardner, F. (2003). Observational measures of parent-child interaction: An introductory review.  Child and Adolescent Mental Health, 8, 136-143.
Cillessen, A.H.N. (1998). Sociometric methods. In K.H. Rubin, W.M. Bukowski, & B. Laursen (Eds.), Handbook of peer interactions, relationships, and groups (pp. 82-99). Guilford.

B. IQ and Ability Testing
Reading
Plante, T. G. (2005). Contemporary psychological assessment II: Cognitive and personality assessment. In Contemporary clinical psychology (pp. 213-235).  Hoboken, NJ: Wiley.
Rose, S. (2009). Should scientists study race and IQ? NO: Science and society do not benefit. Nature, 457, 786-788.
Williams, W.M., & Ceci, S. (2009). Should scientists study race and IQ? YES: The scientific truth must be pursued. Nature, 457, 788-789.

For Quiz 9
A. Diagnostic Systems
Reading
Friedman, N., Sadhu, J., & Jellinek, M. (2012). DSM-5: Implications for pediatric mental health care. Journal of Developmental & Behavioral Pediatrics, 33, 163-178.
Rutter, M. (2011). Research review: Child psychiatric diagnosis and classification: Concepts, findings, challenges and potential. Journal of Child Psychology & Psychiatry, 52, 647-660

B. Treatment Research I
Readings
Fonagy, P. (2009). Research in child psychotherapy: Progress, problems, and possibilities? In N. Midgley, J. Anderson, E. Grainger, T. Nesic-Vuckovic & C. Urwin (Eds.), Child psychotherapy and research: New approaches, emerging findings (pp. 19-34). Routledge.
Krueger, S.J., & Glass, C.R. (2013). Integrative psychotherapy for children and adolescents: A practice –oriented literature review. Journal of Psychotherapy Integration, 23, 331-344.
Zeanah, C.H., Berlin, L.J., & Boris, N.W. (2011). Practitioner review: Clinical applications of attachment theory and research for infants and young children. Journal of Child Psychology & Psychiatry, 52, 819-833.

For Quiz 10
A. Treatment Research II
Reading
Chu, B.C. (2019). Evidence-based therapist flexibility: Making treatments work for clients. In M.J. Prinstein, E.A. Youngstrom, E.J. Mash, & R.A. Barkley (Eds.), Treatment of disorders in childhood and adolescence (4th ed., pp. 27-44). Guilford.
Langley, A.K., Gonzalez, A., Sugar, C.A., Solis, D., & Jaycox, L. (2015). Bounce Back: Effectiveness of an elementary school-based intervention for multicultural children engaged to traumatic events. Journal of Consulting & Clinical Psychology, 83, 853-865.
Odom, S.L., et al. (2003). Evidence-based practices for young children with autism: Contributions for single-subject design research. Focus on Autism and Other Developmental Disabilities, 18, 166-175.

B. Large Scale Research Projects and Big Data
Reading
Barch, D.M. et al. (in press). Demographic, physical and mental health assessments in the Adolescent Brain and Cognitive Development study. Developmental Cognitive Neuroscience.
Feldstein Ewing, S.W., et al. (in press). Approaching retention within the Adolescent Brain and Cognitive Development study. Developmental Cognitive Neuroscience.
Landrigan, P.J., & Baker, D.B. (2015). The National Children’s Study—End or new beginning? New England Journal of Medicine, 372, 1486-1487.
Schmidt, C. (2016). The death of a study. Undark, 1-14.
Stephens-Davidowitz, S. (2017). The outlines of a revolution. In Everybody lies: Big data, new data, and what the internet can tell us about who we really are (pp. 1-22). Dey St. Publishing.




Hour Expectations—Experimental Child Psychology (Psychology 660)
Summer 2021—4 credits

On average, students should expect to make at least the following time commitment in this course:

					Number of Items X Hours/Item = Hours
Human Subjects Tutorial			1 X 3 hours = 3 hours
Readings				20 X 3 hours = 60 hours
Reviewing Lectures			20 X 1 hour = 20 hours
Quizzes					10 X 1 hours = 10 hours
Reviewing and Posting on Discussion Boards		
5 hours
Paper
Recruiting Subjects			8 subjects X .5 hours = 4 hours
Developing Hypotheses			3 hours
Literature Review			25 hours
Reviewing Statistics			4 hours
Writing Paper				30 hours

Final Exam				5 questions X 2 hours = 10 hours

Total semester commitment = 175 hours (43.75 hours/credit)

Weekly average: 30 hours/week

Remember, these estimates are for the average student, and you may have a different experience.




Overview of Due Dates
Psychology 660/760 Summer 2021 On-Line

	Week #
	Week Ending
	Quizzes
	Discussion
Board Posts
	Other Dates

	1
	June 19
	Quiz 1
Quiz 2
	
	6/17 Research Training

	2
	June 26
	Quiz 3 
Quiz 4 
	Posts 1 & 2
	

	3
	July 3
	Quiz 5
Quiz 6
	Posts 3 & 4
	6/28 Data Collection Due

	4
	July 10
	Quiz 7
Quiz 8
	Posts 5 & 6
	7/2 Hypotheses for Paper Due

	5
	July 17
	Quiz 9
Quiz 10
	Posts 7 & 8
	

	6
	July 24
	
	Posts 9 & 10
	7/22 Paper Due
7/24 Final Exam Due



Except where noted, all assignments and quizzes are due by 10:00 pm on Saturday each week.
