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Career Intervention Programs for High School Students
Definition of the Program
Career intervention programs are an integral part of students' educational process. In the contemporary competitive world, how a learning institution prepares a student has a direct correlation on the chances of getting a new job. As a result, this paper describes a career-based intervention (CBI) model for high school students. The CBI model is an essential program that helps high school students to start a career immediately after high school or to the students who attend short college courses soon after high school completion (Griffith & Wade, 2002). The significance of the CBI is that it provides students with ample time for learning theoretical and practical skills as well as enough time for in-depth instructions from tutors. In particular, the CBI emphasizes teamwork and leadership, employability skills, career choices, life skills, and customer choices.
Rationale
The primary aim of the CBI model is to provide self-awareness to high school students. The goal of education is to provide students with the tools and knowledge to plan for their futures. In the book, "The Ambitious Generation: America's Teenagers, Motivated and Directionless," Schneider & Stevenson convey their overarching idea that students in the modern era are motivated to work for their success, but remains directionless. The authors hint that, "the students expect to be highly educated and get good careers, but research has revealed that many do not develop coherent plans for achieving their goals" (Schneider & Stevenson, 1999). About five decades ago, learning institutions adopted teacher-driven partnerships; consequently, leaving young students with tough choices to make on the right careers. The CBI model provides high school students with the correct information on choosing careers and ensures that the type of career chosen aligns with the student's strengths. The CBI model aligns with Carl D. Perkins Vocational and Applied Technology Education of 1998 that explained a career intervention program as providing information on career consciousness and helping a student to link occupation and academic future.
Objectives
The primary aim of the career-based intervention model is to provide students with a better understanding of the corporate world. Through the CBI, the students will develop positive attitudes toward personal relations, work, education, school, and the broader society. Second, the CBI program aims at providing the students with a head start on the right career after completion of the high school education. Therefore, the students undergoing the program will be at the front-foot in the real corporate world.
Resources
A CBI will be carried occasionally during a student's life in high school. The crucial resources required include notebooks, writing pens, or laptops. Schneider & Stevenson argued that high school students are at an essential stage that needs detailed instructions to move on the right trajectory from learning institutions to their professional ambitions (Griffith & Wade, 2002). Thus, as instructors provide directives that would help the students in the future, it is prudent for the students to write the information in their notebooks or laptops, to keep on reading the information for their excellent.  


Length of the Program
The program should immediately start the students join high school and continue until the student completes the school. The CBI program focuses on providing thorough instructions and adequate time for the students to learn how to do things both theoretically and practically. The key topics in the CBI program include teamwork, life skills, and employability skills. The three issues are comprehensive and encompass vital areas that affect an individual in life, such as financial management, managing personal health, personal development, self-awareness, and career choices (Homan, 2003). The program will be classified into subtopics and incorporated in a learner's curriculum to make learning more enjoyable. For instance, for teamwork, the students will learn vital leadership skills and organizational skills, which are essential employability traits—the two subtopics.
Quantitative and Quantitative Assessment of the Program
The Career Based Intervention (CBI) program is geared towards helping the students make better career choices; for this reason, Career Decision Scale (CDS) remains as the most effective assessment tool to evaluate career, educational, and occupational indecision in high school students. The CDS involves the development of a testing plan that requires high school students to respond to educational and professional plans. The assessment tools indicate on a scale of 1-4 on how students think about the program (CreativeOrg, 2020). The tool consists of a certainty scale, the indecision scale, and an open-ended part. The certainty scale measures how a student feels certain about a future career, the indecision scale assesses a student's career indecision, and the open-ended part helps the student to offer open-ended information.

Model of Evaluation
Guba and Lincoln (1981) found merit and worth as the two basic terms when evaluating the purpose of any curriculum-based model; in this context, merit refers to the intrinsic value of an entity, while worth implies to the value of an entity in relation to a specific application. To assess the effectiveness of the CBI program, Tyler's Objectives-Centered model is the best model of evaluation. While the model is one of the oldest in curriculum evaluation, it remains as a useful model to evaluate how students respond to the CBI program. The model advocates the assessors to first, evaluate the students' behavioral objectives previously observed (Chafouleas & Riley-Tillman, 2007). Behavior-related assessments are vital, since researchers have found a positive correlation between learning and behavior. Second, identify situations that provide the situation with the opportunity to depict the behavior in the objective; for instance, for the CBI model, assessors should check the students' behaviors in group discussion which is an excellent situation to portray leadership and organizational skills. Third, ask questions that are directly attributed to the program like career purposes. According to Tyler, the response in the three questions would help to modify the program to help the students to achieve the desired results fully.
The Rationale behind Behavior-related Assessments
According to the U.S Department of Education (2000), educators confessed spending a disproportionate amount of time responding to significant behavior (Griffith & Wade, 2002). Linking the detail with Schneider & Stevenson's concern that despite students' high motivations for good motivation, they lack clear directions, using behavior-related assessment is a practical and rational choice to evaluate students' responses to the CBI program. Therefore, focusing on behavior in the assessment and intervention process is imperative for systematically monitoring students' progress as well as making data-based decisions.
Communicating the Results
Career choices are subjective. For this reason, the results on the responses from the student would be communicated back one-on-one to ensure that the open-ended information provided by the student is answered. Also, an instructor will help the student to clear the indecision on career ambitions (Homan, 2003). Consequently, it would help the students make informed decisions on the right career choices. The rationale for the communication approach lies in the main purpose of the CBI program, which is to raise consciousness on high school students to choose the right careers.
CBI Strengths, Potential Issues, and Obstacles
The CBI program carries a myriad of strengths when integrated as part of the high school curriculum. It helps to groom students who can practice work ethic with students to have a clear understanding of the concept of work. Additionally, it helps to prepare students who have a portfolio of skills required to give them guidelines in the future. The most significant drawback in integrating the CBI program is its broader sense, which would delay the regular school curriculum (Schneinder & Stevenson, 1999). Nonetheless, with effective time management, the CBI program will suit the curriculum as it would become a part of the curriculum.
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