Running head: FORMATIVE ASSESSMENT		1
FORMATIVE ASSESSMENT		2





Formative Assessment
Student’s Name
Institutional Affiliation
February 24, 2018










Formative Assessment
The Every Student Succeeds Act was passed by Congress as an improvement of the testing requirements after No Child Left Behind (NCLB). To ensure that there is more development going on in the assessment system, the Every Student Succeeds Act permits and even funds some states to develop assessment systems. The local leaders are, therefore, expected to design new assessment systems whose guiding principles include building coherent assessment systems, integrating them with the curriculum and effective instruction and grounding assessments in a model of learning (Shepard, Penuel, & Davidson, 2017). 
[bookmark: _GoBack]In Building Coherent assessment systems, the sole focus has to be on assessing the important kind of ideas in students learning. In the research, it’s discovered that the main assessment in classes requires students to remember only what they learned and literally transfer it on paper as understood in the previous learning sessions. On the other hand, grounding assessment in a model of learning implies that there must be a valid basis for any effectiveness in the model of learning. To achieve equitability, there must be some sort of support for the students and more so the teachers have to play their roles by preparing the students. In a review research on formative assessment by Black and William, there are different approaches to formative assessment: data-driven decision making, strategy-focused formative assessment, sociocognitive formative assessment and sociocultural formative assessment. 
i.) Data-driven Decision Making
This approach is inspired by theories of organizational change. Educators are tasked with setting specific leaning goals and setting formative assessments to check how the learners progress toward reaching them. They are then required to identify and implement new teaching strategies to address weakness and continue monitoring the progress of the students. In addition, this approach assumes that teachers know what to do to help students, or will seek training that assists them in doing so. However, empirical research does not support this assumption and this approach has proved ineffective in low-performing schools (Shepard, Penuel, & Davidson, 2017). 
Current research on data-driven decision making mostly focuses on data teams. At best, these teams can identify students with the most areas of weakness and the objectives that need reteaching. However, interim assessments do not yield many insights with regard to the cause of the weaknesses and, therefore, using them has not yet proved fruitful as far as teaching and learning is concerned. Further, data-driven decision making often includes the use of punishments to pressure weak students to improve and extrinsic rewards. However, research discredits this move. 
ii.) Strategy-focused Formative Assessment.
In this kind of formative assessment, students are directly involved in analyzing and improving their own performance. This is done using methods such as a question to be discussed by the whole class, having group projects, using revision papers by the students too is another way of direct involvement of the students. 
The idea is to make teachers more skillful in creating an environment that allows the students to assume an active role in in the learning process. However, this method has proved to agnostic and consequently, limited.  The reason behind this is that it is not based upon any theory of learning. Rather, the students and teachers find their way of assessing their learning progression. While this can sometimes help the students to master intricate academic content, it also poses a special risk of rote understanding of shallow curricula (Shepard, Penuel, & Davidson, 2017). 
iii.) Sociocognitive Formative Assessment
This formative assessment approach involves assessing the students’ skills as they engage in more complex activities. The basis of assessment is mainly local instructional theories of learning. This approach is advantageous since it has discipline-specific-learning goals and a coherent theory of learning. It presents the teacher with an opportunity to understand how their students try to solve certain problems and in the process gain meaningful insights into what the students already know, the ideas that confuse them, concepts that need to be taught immediately, and other important considerations while deciding on how to teach the material (Shepard, Penuel, & Davidson, 2017).
This approach, however, requires the development of assessment tools which require specialized skills and resources. That said these tools are not available to all learning institutions. Further, these tools fail to provide meaningful insights into the values, personal experiences and goals of the students. 
iv.) Sociocultural Formative Assessment
Like the sociocognitive approach, the sociocultural approach is premised on the social nature of learning and development. In the sociocultural formative assessment, students are allowed to directly participate in the learning process through different entry points and techniques of mastering content. As opposed to the sociocognitive approach, the sociocultural approach presents a tremendous opportunity for teachers to understand and use students’ values, personal experiences and personal goals to create an equitable learning environment (Shepard, Penuel, & Davidson, 2017).  
The Best Approach
Of all the approaches discussed above, the most effective approach is the sociocultural approach. In a process as vital as the learning process, it is imperative to put vital variables such as students’ values, personal experiences and personal goals into consideration. The sociocultural approach is premised on the social nature of learning and development; and allows teachers to understand and use these variables in facilitating the learning process. Therefore, it supports ambitious and equitable, next-generation visions of teaching and learning. 
In order to apply this approach effectively, I would redesign courses to tap into the knowledge, interests, values, personal experiences and personal goals of the students. Each course would allow each student to tap into the knowledge of their communities and their personal experiences during the learning process. This would not only promote an equitable learning environment but also utilize the knowledge that students bring with them to inform curriculum and build strong character among them. 
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