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Models of debriefing
Debriefing for Meaningful Learning 
It entails answering of simple questions to help identify the cause of the trauma as well as finding out what the intentions of the affected person are upon the recurrence of the trauma ( Loomis, A. L. 2018). Debriefing enables the affected person to explain the negative and positive sides that occurred during the event and allows the parties involved to develop the best plan of dealing with the same trauma. It entails the process to look more straightforward and less time consuming, prompting the patient to view the entire process as less complicated. It involves the following steps:
I. Engaging the affected (students)
II. Evaluation of the previous task through the use of open-ended questions
III. Discussing and understanding the experiences that were obtained from the initial trauma
IV. Linking learning activities to the past experiences by examining the skills acquired and knowledge that is to be used to relate to such cases.
V. Elaborating the issue of stress management in a case similar or related outcomes appear in the future
The 3D model of debriefing
It entails the following basing activities and experiences; Defusing, Discovering, and Deepening these form the 3D process of debriefing (Kappus L.J. et al. 2011). This method puts into consideration the participant, the previous experiences, as well as the learning process that will enable the learner to be immune to future instances of trauma. The three main areas of concern in this model include;
· Defusing; it allows the learner to release all the possible emotions of the previous experience. This is attained when the learner has to recall the specific event that took place during the last experience. Open-ended questions are used to enable the student to bring out past events chronologically.
· Discovering; this process allows the participant to relate to their past events and be able to figure out the remedies that he/she did not put in place during the trauma. This helps the student to identify a way of building gaps in the past event and be able to understand how to deal with a similar condition.
· Deepening; this stage allows the learner to reflect the past happenings and be able to apply them in the right proportions in handling similar cases or even more complex cases in the future. For the success of the process, the deepening stage should be repetitive to encourage the learner to use it in future events.
The two models of debriefing display some similarities in how they are used. The following are some similarities used
1. Evaluation of the students, which is the first step in Debriefing for Meaningful Learning model is applied during the defusing stage of the 3D model.
2. In both models learning activities are acquired from past experiences.
3. Similarly, both models entail for the learner to use the developed experiences in handling similar future events.
These models also embrace the following differences. Debriefing for Meaningful Learning model is summarized in five steps while the 3D model has only three steps in which the processes of engaging, understanding and linking in the Debriefing for Meaningful Learning model are summarized in the discussion stage in the 3D model. The 3D model is more effective than the Debriefing for Meaningful Learning model; this is because the model is summarized in fewer steps which help preserve time while delivering the desired results. For this reason, the 3D model is sufficient for my organization.
The process of debriefing is dependent on the memory of the student and his/her ability to recall past experiences. I can introduce a storytelling technique during the interview or evaluation stage to allow the student to relates more to the previous events. It helps to remind the learners of the possibilities that they may remember segments of data missed during the recalling process (Overstreet, 2019).
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