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Gifted students in learning institutions are often misunderstood. Because of this, their interaction with the counseling processes is also faced with a lot of challenges, consequently making their learning and academic engagements difficult. Arguably, the common issues faced by the gifted students both at home and at school require the implementation of effective interventions that are particularly aimed at addressing the counseling agendas for the gifted students (Cross & Frazier, 2009). Notably, even though the question of underachievement has generated a significant amount of debate, it is essential to understand that there are exceptional students in elementary, middle, and high school who seem to breeze through with little or no effort at all. Ideally, this group of students is able to capture new concepts more quickly than others. For this reason, this current paper, therefore, provides an intensive highlight on the struggles of gifted students that consequently result in underachievement. 
To address the question of underachievement in most learning institutions today, it is important to note that a majority of them have only factored in the interest of the special interest groups, such as those living with disabilities, consequently neglecting the gifted learners among the special interest groups. It has been long recognized that gifted learners present unique features that differentiate them from the rest of the observably non-gifted students. The emotional and social needs of these students in most of the learning institutions remain largely unmet because counselors today are unaware of the unique needs of these students. It is noted that failure to promptly and effectively address the unique guidance and counseling needs of the gifted students and provide them with the necessary specialized services results in underachievement in their academic endeavors. 

Evidence drawn from vast pieces of research evidence indicates that the primary cause of the deficit in the performance among the gifted students is the lack of attention from the school counselors to this particular group of students. Accordingly, a 2005 national study revealed that the preparatory curricula for most learning institutions provided very little information for social and emotional development as well-differentiated counseling needs for gifted students. Without such essential elements in the educational curriculum, underachievement among gifted students becomes certain rather than a possibility. Teacher education programs have failed to incorporate key aspects that can assist in preparing teachers to work with gifted learners (Strip et al., 2000). Because of this, it is important to note that it is difficult for the teachers to notice giftedness or rather unique among the students. 
Besides the limited exposure on how to handle gifted students, teachers are also limited in their abilities to provide effective guidance and counseling services for gifted students. Research evidence shows that teachers may have quite negative pervasive attitudes towards gifted students who may require guidance and assistance to keep up with their non-gifted peers. Without the necessary training, most teachers may show bias in their classroom due to the belief that high-ability students are more self-dependent and smart enough to figure out things on their own. Such attitudes ultimately impact their engagements, consequently limiting any possibility of offering the gifted learners specialized assistance and appropriate guidance. 
The issue regarding the provision of specialized services and guidance to gifted students has often been overlooked (Koldenhoven, 2006). Studies have shown that gifted students experience extreme social isolation in regular and normal classroom settings. Researchers indicate that social acceptance has become an issue for gifted students due to the issue of maladjustment. 
Accordingly, based on research evidence, social exclusion of gifted students for longer periods results in the development of depression, reduced classroom concentration, and social retreat. Due to their unique characteristics, it is important to understand that gifted students are more predisposed to emotional difficulties as well as adjustment issues that consequently impact their academic abilities. Additionally, even in situations devoid of depression and emotional difficulties, a majority of gifted students may fail to optimize their full potentials academically because of limited support and guidance. Low self-esteem and learned helplessness may make the gifted learners socially introverted, consequently making it difficult for them to display their full academic abilities.
Building gifted programs in learning institutions may be beneficial to recognize and further develop the cognitive abilities of these learners, consequently helping them to develop their highest intellectual potential. The primary purpose of implementing gifted programs is to alleviate underachievement for gifted students by providing them with the opportunities to meet their educational, social, and emotional needs (Strip et al., 2000). Gifted programs may be seen as effective strategies to alleviate the students' discrepancies and achievements. As noted in this discussion, gifted underachievement is particularly associated with a number of factors, some of which include unsupportive learning environments, unchallenging curriculum, emotional sensitivities, and limited support and guidance from counselors and teachers. 
It is noted that many learning institutions are observably unprepared to understand the scope and unique requirements of their gifted learners; it is important to understand that the provision of a supportive learning environment can be considered an important strategy to reverse gifted underachievement among the learners. 
In the event that gifted students begin to exhibit a lack of enthusiasm towards learning with negative attitudes towards school, individualized interventions and support systems are usually necessary to help reverse underachievement in gifted students. The learning chapter proposes that having secure mentors by their side can result in long-lasting positive impacts on gifted underachieving students (Moon et al., 1997). Because of their demanding needs, gifted students may require greater opportunities that can only be provided by close mentors. Morawska & Sanders argued that gifted students require differentiated counseling involving the application of creative approaches that consider their unique affective and cognitive development. Depending on their needs offering these students require differentiated counseling and services from professional and qualified counselors. 
Gifted children usually experience needs just like their non-gifted peers; however, their needs often show an increased development speed. For this reason, they may experience challenges and problems at a rate that is observably faster than the other children. In most learning institutions, gifted learners who acquire and retain information more quickly than the rest of their peers may become impatient with the other children without the same abilities as them (Elijah, 2011). Additionally, these children may also experience difficulty in accepting and understanding opinions from others. The presence of a qualified counselor may help gifted children pass through these challenges. 
Developing gifted programs in learning institutions is considered an effective strategy to ensure that gifted students meet their learning and development needs. Gifted program coordinators should also be available to guide the gifted learners effectively. Guiding and providing differentiated counseling services to the gifted students would ensure that the unique needs of these students are adequately and efficiently addressed. 
Wood (2010) suggested that school counselors should help gifted students create a more fulfilling and productive life to help identify and nurture and to develop the students' unique characteristics (Wood, 2010). Bearing in mind that all students are unique, the "one-size fits all" approach to counseling might not benefit gifted students.
In conclusion, it is important to note that underachievement is often identified in educational settings. For this reason, educational institutions must work together with the relevant stakeholders to put in place programs and policies that address the unique needs and preferences of gifted learners. Notably, the provision of a supportive learning environment allows gifted learners to share and deconstruct the emotional and social obstacles that might impede their learning achievements. Qualified school counselors can help these students by nurturing and supporting them as appropriate. Believably all these recommended practices are believed would help the underachieving students begin to perform better.
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