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Many students have different learning characteristics that can have their learning. Individual differences among the learners explain the difference in learning and performance among the students. The keen study of individual differences among the students permits the teacher to develop favourable instruction to meet each learner's needs. No single day learner is entering the classroom with the same abilities, needs, experiences, learning experiences, background knowledge and many other factors that affect learning. 
As a teacher, one has to have differentiated instruction that helps face this challenge and take diverse learner factors into account during planning. Although the learners have different learning abilities when they come to the classroom, they have to learn the same content. The instructor has to structure learning environments that cater to various learning styles, abilities, and interests available within a classroom. Differentiated instruction is unique in that learners learn best when they have connections between the school curriculum and diverse experiences and interests. Learning occurs the most when the learners are pushed slightly above a point where they can learn independently without assistance. At this point, a teacher must understand those gifted, middle learners and those who are below grade level. A teacher in this stage is required to apply differentiated instruction to meet the needs of every student. 
An effective teaching method assists students to interact with the subject matter and enjoying learning. Teachers can improve students' motivation in several ways, such as making sure students succeed by giving them questions that are fair to everyone, not too hard or too easy. Assist the learning to identify the value of the learning material and make all students in classroom feel valued. Teachers should ensure that they are working with the students’ interests and strengths.
According to the article pg.47, differentiated instruction happens for a good reason. It takes for planning, acknowledgement, and commitment that diverse interests, abilities, and experiences have a large impact on students' learning.  Before teachers use differentiated instruction, firstly, they have to understand their students well. This is done by administering learning style inventory to establish the best way a student can learn. It is made possible in school through the guidance and counselling department. One can also know students by identifying the level at which individuals work in a given subject. Standardized quizzes scores found in students' records are useful to determine this information. 
Secondly, as a teacher, you need to understand your role in a differentiated classroom. It is good to choose alternative ways of assessing learners' performance; the assessments' outcomes help the teacher understand their strengths, abilities, needs, and interests useful in future planning. Also, teachers need to develop a plan for promoting materials, time and space in class. Not all students work on the same task simultaneously, especially when put in a group discussion; each group works on different tasks. Therefore, a teacher needs to plan to ensure that every student access the necessary materials and resources. 
Lastly, the teacher gets to know a student by identifying the necessary curriculum areas for differentiating instruction. Study the instructional goals and objectives for your specification area to identify the main concepts, skills and principles that students should learn. Chose one or two skills that lend themselves to being taught at different degrees of complexity.  The best way is to brainstorm ideas for activities, assessments and tasks to address a specific skill.
According to the article pg. 49, there are several strategies for the implementation of successful differentiated instruction. Based on the content, a teacher should utilize tests and exams to assess the learner's progress. Many reviews of several studies state that a teacher needs to consider rigour, mindset, and bias to design a good test. Additionally, divide assignments into smaller and more manageable parts and give a clear direction for each section. Encourage the learners to think at every level of Bloom's taxonomy and use various instructional delivery methods to teach different learning styles. 
Based on the product, it is good to make assessments an ongoing and interactive process. Offers students voice and choice both in terms of how students use their time and what they produce. With the products, students are capable of showing the teacher what they know in various ways. It can be written forms or artistic ways. It is also good to balance student-selected and teacher-selected projects. The learning environment needs to be differentiated; some students learn better independently, and some learn better as a team. It is important to balance both to support a collaborative environment while giving time to attain students individually. 
According to the process, the teacher needs to develop activities that aim at visual and auditory learners. Through various projects, students should reflect on their work and set goals for further learning. Establish flexible grouping to group and regroup students according to the factors such as ability, content and assessments results. Creating activities that vary according to complexity and degree enables the teacher to check the student's learning. 
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