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        Categories generalize the interactions with the world of toddlers in the process of structuring and clarifying cognition and perception. The environment keeps changing with infinite different stimulations. Human beings have experiences with the world using biological facts. Categorization facilitates comprehensible rendering leading to bewildering diversity allowing generalization of experiences because categorization does a relation of an extant representation to each entity experienced. It also contributes to information storage and retrieval for future reference making the novel entities interact with the information as if they are familiar to it (Slouty,2004). Categories are most important to the growing children, especially when encountering new people, events, and objects because they cannot categorize things in childhood, they will have to learn how to respond anew to each novel entity they come across. Facts on how categorization develops initially, are important to the cognition skills of children as well as other functions of mind such as language and memory. The early development categorization, however, needs patience, is compelling and substantive.
       In one study we decided to research children's early development in multiple's objects categorizations on children of age four using four object domains in an effort of answering the burning question of the development of object categorization structure inclusiveness. We used inclusive objects than include furniture, contrasted animals, vehicles, and fruits. The testing involved hierarchical three levels to get a clear test of possible pattern findings with nested hierarchy respect. The four domains were used to assess the generality of the findings. There is a response to idiosyncratic differences by children between the particular category representing toys contrast that is being tested, and such differences may not be of broader represented and diagnostic distinctions category (Gopnik,2000). A sampling of from category exemplars broad array was conducted to assess sure footing categorized responding. Inclusiveness middle level contrast perpetual two degrees was measured. Even though they all appeared to be in the same level of category inclusiveness, we asked if they would be categorized in high-contrasts before low-contrast objects. In all these tests, we drew child categorization tests from the same type of category domains. The analysis compared the touching sequential to have an examination of all the questions that surround the development of a child, perpetual contrast and category level inclusiveness. We added to the research by comparing the analysis of group and individual categorization of children to have a complete understanding.
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