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	Emerging Performance (1 pt) 
	Proficient Performance (2 pts) 
	Advanced Performance (3 pts) 

	How does the candidate demonstrate an understanding of the focus learner’s performance with respect to the learning goal as reflected in the lesson objectives? (1.000, 100%) 
	The analysis is superficial or is not supported by either the work sample or the daily assessment record.

OR

The learning goal, lesson objectives, daily assessment record, and/or work sample are not aligned with each other.

OR

One or more lesson objectives did not contain explicit, operationally defined criteria for meeting the objectives.

The analysis focuses only on whether the focus learner did or did not achieve ALL the lesson objectives.

LOOK FORs:
• Claims unsupported by work sample or analysis limited to whether or not focus learner met lesson objectives.
• Lack of alignment between assessments and objectives does not allow or support conclusions about success of student learning
• Absence or lack of clarity of criterion statement for one or more lesson objectives makes it difficult or impossible to evaluate learner progress and performance in relation to intended outcomes.
	The analysis draws upon knowledge of the focus learner and focuses on 
• the focus learner’s strengths and errors OR
• levels or types of planned supports (including error prevention strategies)
to understand the focus learner’s progress toward ALL lesson objectives.

LOOK FORs:
• Accurate identification and interpretation of general trends or patterns in 
 focus learner’s responses and errors OR
 levels or types of supports or prompts provided

• Analyzes learner performance progress toward learning goal in light of the general trends or changes in focus learner responses or levels/types of assistance provided.
	The analysis focuses on knowledge of the focus learner and focuses on details within 
• the focus learner’s strengths and errors AND
• levels or types of planned supports (including error prevention strategies)
to understand strengths and needs in the focus learner’s progress toward ALL lesson objectives. 

Level 4 plus:
The analysis makes clear and plausible connections between the focus learner’s performance and specific elements of instruction.

LOOK FORs:
• Describes student understanding and struggles by citing details and supporting evidence (e.g., “as illustrated in student’s response to . .. .”)
• Candidate’s analysis of patterns or trends in student errors and correct responses was done at a detailed level to allow for potential anticipation of misunderstandings and refinement of instruction.
• Candidate’s analysis of patterns and trends in the learner’s performance was sufficiently detailed and accurate so as to connect student successes and problems back to specific elements or variables in the instruction and learning environment. 
• The variables or elements of instruction or environment considered by the candidate are likely central to the success or problem rather than being linked only tangentially.


Rubric 12: Using Feedback to Guide Further Learning
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	Emerging Performance (1 pt) 
	Proficient Performance (2 pts) 
	Advanced Performance (3 pts) 

	What type of feedback does the candidate provide to the focus learner for the learning goal? (1.000, 100%) 
	Feedback is unrelated to the learning goal OR is severely mismatched to the focus learner’s chronological age or developmental level. 

OR

Feedback contains significant content inaccuracies.

Feedback related to the learning goal is general and addresses needs AND/OR strengths.

LOOK FORs:
• General feedback on strengths and/or needs related to the learning goal (e.g., “Good job!”)
• Feedback has no relation to objectives for the learning goal or analysis 
• Feedback is inaccurate (e.g., will misdirect learner).
• Feedback does not reflect an accurate understanding of implications of focus learner’s age or developmental level.
	Feedback related to the learning goal is specific and focuses on either
• needs OR
• reinforcing strengths.

LOOK FORs:
• Specific feedback connected to objectives for the learning goal
• Feedback addresses needs (error prevention or error correction) OR strengths
	Feedback related to the learning goal is specific and includes
• needs AND
• reinforcing strengths 

Level 4 plus:
Feedback provides
• a strategy to address a learning need OR
• connections to prior learning or experiences to improve learning.

LOOK FORs:
• Balanced, specific feedback on needs (error prevention or error correction) AND strengths
• Feedback includes either a strategy to address an individual focus learner need OR a connection to prior learning or experience 


Rubric 13: Learner Understanding and Use of Feedback
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	Emerging Performance (1 pt) 
	Proficient Performance (2 pts) 
	Advanced Performance (3 pts) 

	How does the candidate provide opportunities for the focus learner to understand and use the feedback for the learning goal to guide his/her further learning or performance? (1.000, 100%) 
	Opportunities for understanding or using feedback are not described.

OR

Candidate provides limited or no feedback related to the learning goal to inform the focus learner’s performance/responses.

Candidate provides vague explanation for how the focus learner will understand or use feedback related to the learning goal.

LOOK FORs:
• Generic discussion of how the learner will understand the feedback or reminder to use feedback without providing specific contexts or situations.
• No discussion of understanding or use of feedback
• No feedback related to the learning goal
	Candidate describes how the focus learner will understand or use feedback related to the learning goal.

LOOK FORs:
• Explicit discussion for how focus learner has or will understand feedback or use feedback to improve 
	Candidate describes how s/he will support the focus learner to understand and use feedback related to strengths OR needs related to the learning goal. 

Candidate describes how s/he will support the focus learner to understand and use feedback related to strengths AND needs related to the learning goal.
LOOK FORs:
• Discussion of support for understanding and using feedback related to strengths and/or areas of need 


Rubric 14: Explaining the Focus Learner’s Use of Communication
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	Emerging Performance (1 pt) 
	Proficient Performance (2 pts) 
	Advanced Performance (3 pts) 

	How does the candidate explain the focus learner’s use of the expressive/receptive communication skill to participate in the learning task and/or demonstrate learning related to the learning goal? (1.000, 100%) 
	Candidate describes the focus learner’s use of the communication skill that is
• not aligned with the learning goal
OR
• not consistent with the evidence submitted. 

Candidate’s description focuses on a communication skill that is related to the learning goal, but does not explain how the learner uses the skill to participate in learning tasks or demonstrate learning related to the learning goal.

LOOK FORs:
• Lists and describes communication skill, but does not explain how skill is used to access instruction or demonstrate learning
• Lists expressive and or receptive communication skill that is not aligned with the learning goal or connected to/supportive of the demands of the learning tasks
• Claims not supported by evidence identified in work sample and/or video clip(s)
	Candidate explains and provides evidence of the learner’s use of the communication skill to participate in learning tasks and/or demonstrate learning.

LOOK FORs:
• Explains accurately how learner uses the expressive and/or receptive communication skill to access instruction and/or demonstrate learning in the work sample and/or video clip(s).
	Candidate explains and provides evidence of how planned supports helped the focus learner use the communication skill to participate in and/or demonstrate learning. 

Level 4 plus:
Candidate explains how the focus learner can be supported to move toward generalized or maintained use of the communication skill.

LOOK FORs:
All from Proficient and… 
• Explanation and evidence of supporting student in use of the communication skill
• Explanation of present or future support for use of communication skill that reflects thorough and accurate analysis of the communication demands of additional/new context and situations and an accurate application of strategies likely to support generalization, independent responses to naturally-occurring cues, and/or self-directed use of the communication skill.


Rubric 15: Using Assessment to Inform Instruction
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	Emerging Performance (1 pt) 
	Proficient Performance (2 pts) 
	Advanced Performance (3 pts) 

	How does the candidate use conclusions about what the focus learner knows and is able to do related to the learning goal to plan next steps in instruction? (1.000, 100%) 
	Next steps are not achievable or do not follow from the analysis.

OR

Next steps are not relevant to the lesson objectives assessed.

OR

Next steps are not described in sufficient detail to understand them. 

Next steps are not connected to research and/or theory.

Next steps to improve or continue learning are loosely connected to focus learner needs.

Next steps are not connected to research and/or theory.

LOOK FORs:
Next steps:
• Do not make sense (e.g., analysis states that focus learner needs more support on writing arguments and candidate focuses next steps on vocabulary definitions)
• Are not aligned to lesson objectives
• Present vague information (e.g., “will provide more support for objectives”)
	Next steps to improve or continue learning include general instructional strategies or supports related to the focus learner’s needs and to current instruction. 

Next steps are generally connected with research and/or theory.

LOOK FORs:
• Next steps generally attend to needs of focus learner in relation to content 
• Discussions of research/theory are surface level 
	Next steps 
• provide logical, well-sequenced instructional strategies to address specific identified needs of the focus learner AND
• are logically connected to current instruction.

Next steps are clearly connected with research and/or theory.

Level 4 plus:
Candidate uses the analysis to describe implications for the focus learner’s individualized education program/plan goals and/or curriculum.

Next steps are justified with principles from research and/or theory.

LOOK FORs:
• Next steps attend to specific needs of focus learner in relation to IEP goals, and follow from analysis
• Next steps are grounded in research/theory 


Notes
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