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CHAPTER 5

Emotional/Behavior Disor

de
Learning Disability, or Just g, ;

Germaine: “Why you looking at me?”

I can qualify Germaine for LD. . .. His reading was OK but his Math yyg
very low. His verbal IQ was low. He doesn't really have LD, byt With th
[special education] teacher, he'll get the nurturing and individua| attention
he needs. (Psychologist's comment)

Germaine was an African American boy attending Centerville Elementary
School, which served a low-income population in a historically Africay
American neighborhood. Although we conducted between 8 and 12 obser-
vations in Germaine’s second-grade classroom between late fall and spring
of that academic year, we did not notice him particularly during the course
of those observations. In fact, when we heard of his referral in the spring,
we were surprised that we were not aware of him or his difficulties.

We discovered that Germaine had been retained in the first grade and
had been evaluated for special education mifdway through his repeat year.
He was found not eligible for special edu€ation services at that time.

REFERRED AGAIN: BUT BY WHOM AND WHY?
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- Wil i 3 : -We were not sure if this was part
of the administration’s new policy of initiating referra|s rather than relying
on teachers to refer. We were told thar 4 Parent conference had b alled
to consider retention again for Germaine but the ourcome of th ‘ecr; : ©
was to refer for evaluation. We assumed that this decision ceon erCflutj
of the school district’s ruling that a child could not be ret.was mad-e i view
We first heard of the referral in May, when we saw Ms -; mfd e
upbeat Black teacher, writing anecdotal reparts fo 2y'or
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notes almOSt every day frOm May 1 39
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rolumn for “antecedents” she wrore “nthrough May 19
C @ 71 » or s sy dS
the column for “behavior,” she wrote. “Smirral conditign» 0f0“0\vs: In the
' €S to self F each da
te. In

(. plaving with P 1 _
pgrosciti P2 b pencil; writing on ek, £ *OKINg at peng;
feet IN chair; looking at worksheet with hapg INEErs in moyh nail; talk-
Lces,” she wrote: Direct student to tagk. y S on head " (4
her asks; do you understand what YOu,’r Od\vns; does nog
. e
Ms. Tavlor (01c us that she wondered if he
” . eC : .
or Slom'et mgth }f.cause s_(:menmes he seemed to “1}11d Might be “hegring
aving with his pe : AVE foe ™ - g
] ey penci . When asked if hi Ve TEs, " just looki
d these things, she said no, “he just s facial expression ch ng
‘ b
£ 140 . gazes around ” ange
chat she kne‘g’ the Ch‘ild s mother was in a “mental inStitd.- She commented
. u »
(0 5a% that she :;vas' told to do anecdotals on him.” Shrtloq. She went on
5t the paper an 531(1 .She really didn’t know what else ugging, she looked
that she was told to “just keep writing.” to write. She added

The psychologist’s comments on Germaine’
Remarking that he had been evaluated prrr;lir(l)i;;? i:;a} Werj f?qugll_y vague.
(ime “they” were telling her that there definitely had to be ‘(‘):on 1f}11§11glble, thi’s
She said she agreed to test him but only if they furnished heT:' ?% o
anecdotals.” She did not recall the details of the child’s previoulst ev llronc'lald
beyond the fact that “the home situation was part of it.” Huanon.

The referral was also supported by behavioral checklists filled out by
Ms. Taylor, the homeroom teacher; and Ms. Cooke, a White, veteran second-
grade teacher. Of a total of 50 items across four domains, the teachers’
«elections included difficulties with attending, interpersonal skills, and self-
concept, but the actual items chosen differed greatly. Ms. Taylor checked

only 8 of the 50 as excessive items and Ms. Cooke checked 19.
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EVALUATED AGAIN

ale psychologist perhaps in her 60s.
| condition was unequivocal:

» Nor did she find

ated, over a 2-day

Germaine was evaluated by a White fem

Her finding regarding Germaine’s emotiona T
Germaine continues to be an emotionally healthy child.

any evidence of attention disorder. Rather, the report Sted * be motivated
period of testing, Germaine attempted all the tasks, seem

, « noted that he
dnever tried to stop or avoid the test 3 Further:ﬁhg rheirs)of[rustration very
approached his tasks “very methodicallY and han.” : Specifying that his te-
adequately, maintained good eye contact, and sat still. " oP '

” nd indl-
3 «“ ﬂﬂ upbeat a 5 (%
Ponses to the projective testing were genera”Y happy Jted on Germaine>
ted a solid sense of right and Wrong the repo

rt concentr:
ademic needs.



Tested on the WISCIII, Ger_maine’s overall IQ scq,
in the previous testing. Howcv_er, instead of his verba] 3, ;
remaining evenly ba[anced,.hl's perforr_nance SCOre rose ¢, o \ E;e §

ore fell to 76. Based on this information, a5 well as the fact ¢, .18 verh,
seorete : ; sive-language score was 29 . Atin b
vious evaluation his expressi gu luded Poingg beloy, th Pre.
his receptive language, the pSYChOI_Og'it_ coml:fus € 'that Germaine ag ;t of
ing increasing difficulty in cxpressing himself., f;la.tlflg that the er .
score represented the most accurate measure of his Inl‘C”ectua[ fUnCti
she instructed that this score be reco'rded for purposes of COmparis s
other test scores. When interpreted in this way, Gerrpame S SCores id 1,
flect a discrepancy between his I.Q' score and hls achlevgment levels’ eSpe:
ctally in math. This made him eligible for special educatjop Serviceg unde,

ategor learning disabled. '

the ‘(ll.ecﬁmi‘;nc’s acagemjc levels ranged widely. At the high end, h, Score
at a 3.3-level in writing samples; within the. Second—grgdg range on letre.
word, passage comprehension, and cglcu]atlon; and within the f“'St‘grade
range for applied problems and dictation. The report concluded thy, he wa
having “great difficulty in math; can’t regroup; poor money concepts,»

The psychologist noted one contradiction within G§rmalne’s Performanc,
in the testing. According to the report, although Germaine scored low op gpy.
eral verbal items, later in the evaluation he used some of the words thy, he
claimed not to know. Our observation notes specified some of these; for ey
ample, when asked what the weather was [ike In a picture, Germaj
quickly, “Summer,” Earlier, in response to 4 question about the fo
he had failed to propose the word summer, even with some hel

€rems,: !

ne replied

I seasons,

pful Prompting
ase in Germaine’s
set of pictures, an
asm. His statemenps included,
e tried to €scape into the hoyge

acuavity in which he engaged with greay enthus;j
“He don’t have ng children, He childless”; «g},

"mendation Was that Gepmyas
* : 2 Maine should pe
placed in ; Program with small - o

. €r teacher-py p;) fatio and an [Ep, fici
In language shoyd be add ; A IEP. Deficits
Counseling ¢ addresseq daily, and he should recejye small-group
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1 education homeroom, and one o - i
his g?";rr‘i,]i:\cied both his special education ti;ecr}‘l’::sl(;n linha. music class, We
50 I(Ijermaine had three special education teachers t?lro . iather'. :
dfj"e"”' Ms. Perez, the primary special education tea::lfgle Out his third-
grd i assigned, was a young Hispanic woman wh ran * to whom he
had b 2 gentle manner that supported the psychologis ZStrU_ctl{red s
m(?.mL:?r:Jriﬂg'” Within a month, however, Ms. Pere% ?E,S ;S_crlpnon of her
as dﬂGermaine to the intermediate special education cl;:SnS flt necessary to
e . eading was “fluent” and “on grade [eve].” That clasg;efeacciinflg be-
graders who'had an IEP for reading and was taught by lr\‘;[z I\jl)urt-h
eather, a YOUuDs White woman Whose excellent rapport with her élaszrrr;:
lred ina ﬂe.le]e but constructive learning atmosphere, However, she
esigned late in the fall and was replaced by Ms. Church, a young Black
yoman who was a recent college graduate,

Ms. Perez was baffled by Germaine’s having an IEP for reading. She
quggested several reasons. Perhaps, she surmised, in writing he didn’t “want
10 be bothered to write a long sentence,” a problem common to most of her
cudents. Or, perhaps, she said, he may have been “fighting in class” and
falling behind in his work. Finally, she mused that it was probably his “atti-
cude . . . processing problems. . .. He needs to verbalize more. He will not
ell you what he feels. . .. But you know the story, don’t you? [At home,)
that’s hard for him.”

In math, Ms. Perez described Germaine as taking a long time with his
work because he was very unsure of himself. Her approach was to allow him
1o do a smaller number of sums than other students, emphasizing correct-
ness rather than quantity. She reported that his skills were progressing—he
was doing addition of three digits with regrouping, which was third-grade
level. His subtraction with regrouping of three digits was weaker but he did
grasp the borrowing steps. She stated that upon his mastering the three-digit
subtraction with regrouping, he would be on grade level.

Reading was the big puzzle. The intermediate special education teacher,
Ms. Merriweather, reported that Germaine, reading at a 3.1 level, was actu-
ally ahead of all her students. Most were at least one grade below, some more

than thar.

“WHY YOU LOOKING AT ME?”

Germaine’s behavior in class seemed to vary with the context. Ms. Merri-
weather, the intermediate special education teacher, described him as dfn
dreamy,” tending to “zone out.” Even in the middle of writing so.methuing,
he might just stop and daydream. She stated that he was never disruptive,
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he would always report someone else W.ho was. Mg e g
b.ut e W Germaine “daydreamy” or “zoning out,” by, & Zing,
did not find ]d'erer very upset if any of his peers bOthered ki € Wag Conge ™, |
that he '\\I'OUQIO%\, with his work because he wag “too busy Coi,t alll‘,S. es’:{é ;:t
he was a Stcl:;?f people’s business.” He had low self-esteen, and vfoalln,ng N
m?nd'mgh(grs were saying something bad about hjp,. He woylg eXcl:id a}“‘v'ay‘
\r.}:::l]\o(())tking At me?;’ Ms. Perez WO.U.Jd enCOUF}?ge l})im to be POSitivT‘by“:[h)
ing that mavbe his peers were admlrlng slc))met Ing he Was doing OUrob:z
vations did note Germaine pouting gndh_ecommg VErY Irritateq if Someon;
took his pencil or seemed to be teasing him.

As the year progressed it became evident that Germaine

was Ve['y

Seng;.
tive to classroom context, but we also saw that he Was capable of Staying,
task in circumstances that were quite distracting. However, he could 4,

join in with a misbehaving group of peers. In his primary specja] edy

‘. M . . . g nt S

€emeq

equently “whiny and complaining,” talk-
ggressive, getting into arguments, or would
nderstand something.

The other unfortunate regy]¢ of this staff change was that the replacing
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securlty ha:.;()f(})r;za:illed.;n April, after tw Month
Ms- Church | ey atan administrative dnt. S of thig atmosph,
"sP“t” her class, tal(mg the flfth graders out €Cision had been rnpdere
Germalne’s general education third- . ade to

grade
cerized by a great deal of chatter. Classrooym N classrogm
Emagemem cons;

o exhortations by the teacher, M. Harris, yre;
. quiet!” In our observations we n ras B the child

eve :

mischicf. On one occasion we saw him brez?):lereerrmame Create or ger ingq

his assignment and ‘refused o give it back. Glariy Yar}})lset

his hand that he’d like to sock her in the face. 8 at her,
Perhaps because of this atmosphere, or maybe bec

expectations based on Germaine’s

; special education
education teacher did not seem very aware of Germa

ause of stereotypical
placement, this general

: ine’s skills. In a science
lesson, Ms. Harris told our researcher that she knew that he “probably could

qot do the work, but she would make him do it anyway and not give a grade.”
However, as the lesson progressed, the teacher asked Germaine to re

; : ad a passage
and he did so quickly and accurately. The passage included words such as dino-
saur and fossils. With a surprised expression, the teacher gently tapped his head

and said, “Boy, you’re trying to fool everyone around here!” Germaine smiled.

There was one occasion when we saw that Germaine could behave just
a5 badly as his peers. This was in a music class, tau'ght by a White woman in
whose class we had seen normally well-behaved kmder.gartners ey il T
this case, as Germaine’s third-grade classmates cha_sed into the room, shout-
ing and running, Germaine jumped on top of a chair and start'ed runnlllng 9;}11
top of the row of chairs, laughing loudly. Soon he was %laynlr)lg cat; 0::;6
another boy while other children argued, curged or']ehir:ftl:;zr’n tat?igilass’ he
piano keys, and walked out of the room as they wished.

quietly and got quickly to work.

«MOST |MPROVED”

she was “very
r, Ms. Perez told us _

< (13 lm‘
Id describe him at the. n’lost m
t over Germaine's 5¢0

At the end of Germaine’s third(-igfi‘:e‘z;z
pleased” with his progre kS Ms. Perez wen he came to his

d” in her class. As we SPOXS; I Tohnson (WJ) Ass ation
provhe di rtion of the Woodcoc Jo hat! All math calcutatiom
on the reading po !

maine! Look att d Germaine
name. she exclaimed: “OK! Ger .

te
had not tested )
17 Ms. Perez 1at - ediate specia
T ling you fourth grade! B S ihe interm
4.5, so this 1s telling yG ng
' ion O
on the reading portio

' he wou
explaini ent that

f the WJ’ p he was Confld

cducation teacher w

r,s
ould do that. 1‘:19\2’6;’;3&
e thir
he scoring toward the end of th
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. behavior, Ms. Perez saw Germging’s diffiCulties s be;
Regg;dlngHe " eds to be away from the kids in (_)rdelt for him, N ‘Zg Pri.
marily social: "H€ 25 “hard for him to knO‘v\'f behaviors if they 5. " Ork>
She added thatitW e pressed for more detail, Ms. Per'ez’s ANSwer, s:d By
had.” However, as wml:ine’s competitiveness, his unwillingnes - W;;“:_d
5

to Ger y A
to point mMore er. She summarized:

rurn to ofter an answ

is fine, but you dop’
| him. “If you know the answer t,hath ; , | ot have to
- Pl . . "
- he nswer all of the time!” I think he Wagts pe(;p € to knoy, thay
et
ﬁ“i ows all of the answers, he always has to be perfect.
€ KNOWw:

(,ermaine was to be promoted to the fourth grade, continuing tq Feceive
S Cduclautt:[;;ircv:ae:i.on with Ms. Perez, she spoke of the importanc, of
r.rvinl;,r,nt(r))u;;eiiler students ready for th? State\‘Vide testing. Even though, at
that time, the scores of students in special ed ucation were not cour?ted in the
assessment of schools, Ms. Perez’s students did as well as many IN general
cducation, and she felt a responsibility to prepare them-tor the testing. This
underlined an issue we knew to be of great concern in this and al]
in our study: The competition for improved grades in the state’
1ized testing. In this school, as in some others, we had been ex
both by administrators and teachers that there w
special education placement for al those children

their year to take the state testing. This me
dren at the lowest ac

sible special educaric

the schools
s standard-
plicitly told
as a great “push” to get
“who needed it” before
ant caretul monitoring of chil-

adcmlc rungs, in order to have them evaluated for pos-
m cllglhility.

Aninterview With Gepmai s

. ) . maln(:g fat " . -
and ndividualize SUPPOIT at her madc it clear that this child had full
tseemed, had reg, me, H;

| S '’ - o #
it i o lted in b, being 4 m(f)[hu s psychological difficulties,
Andin his fa Cr's Opinic way trom the b -1
" Germy & hamie ods,
MOTE Attention 4 *Crmaine me for long periods,

He was concerne L_fmhc

P o, Wwas misc; . ;
a 15
result, | o SIng his mother and demanding
fhm(.c ¢SCribeg his son 3y Itive
and l)('ll:lvinmlly and lp ‘ ould do: ! nas very competitive.
; 5 APPreciag .. INg Kereo ' )
(.-dm:nmn;ul Program e ;( lti;at(d the “Ch”"l's };f)LttLr pc)rh ;xcndcm]c;l“_\
-y ' Uthat thy. ,  CHo sy U s . "
solution l’_(‘-«lllst‘ of the smallc]': ttL‘T’tcml dueny: 0 1O mdw'd““hzc has
. . . ds T
»;v( n;( t lhl*.‘f.lth(.r‘ “”""‘Dt*crc(llys 78 ang indiyig ment was a good
: rmaine haol ; ‘ . Uualy ; . ,
that :L.rlfr‘n nln(, .h‘ld Mproy, il o R‘r'ﬂum Cary ater }' : tht'ntmn. thn
was satistye C o T Rre; o sl -
cd with the schog), eff, l: deal by "l lft Is.nd that he befieved
ir S t 1(.
- ') . e
I 'Ju.mcn( and he
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Questions

. n your opinion, why was the school so eager to try ¢ :
| special education services? 7 o qualify Germaine for

) Review the current definition of specific learnin
" Lelieve to be the causes of Germaine’s difficul

Germaine to be a student with a disability?

Review the No Child Left Behind Act (available online) to find out what

current policy is on standardized testing for students with disabilities. D
you believe that students with disabilities should take the same tests.as °

their nondisabled peers? Do you think their scores should count in the
evaluation of the school?

4. What effect, if any, do you believe that class size has on a student’s ability
to learn? Contacta school in your local district and find out what the
qverage class size is for elementary school classes and special education
classes. See if you can find research on the effects of class size.

5 |t seems that the psychologist interpreted Germaine's scores in such a way
15 to allow him to “qualify” for special education services. She believed that
the placement with a strong, nurturing teacher would be to his benefit. Do
you think this was achieved? Do you believe that the ends justified the

g disabilities. What do you
ties? Do you consider

means’



