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Disproportionality and Overrepresentation
A multifaceted interchange of economic and demographic factors has resulted in an over-representation of the educational needs of students with special needs.  The phenomenon is known as dis-proportionality. Indeed, the available scholarship defines the dis-proportionality phenomenon differently. However, According to Fiedler et al. (2008), dis-proportionality is the representation of students form a specific group at a higher frequency compared to the representation of students from the general population. Variables like poverty, culture, geography and racial, ethnic, and cultural diversity trigger or stimulate this phenomenon. The stimulation, in turn, encourages the phenomenon of dis-proportionality. This paper reviews the assigned PPT and module to develop a deeper understanding of the phenomenon of dis-proportionality and the various steps contained in the pre-referral process.  

Summary
Dis-proportionality is an over-representation or under-representation of special needs

students in comparison  with their counterparts in the general population. The factors that determine this overrepresentation include race and ethnicity. For instance, the special education setting has an over-representation of students of African American descent compared to other races. For this reason, an African American student has a two-fold risk of being categorized as suffering from mental retardation in comparison with another student of Caucasian origin.  Dis-proportionality comes about when the general system of education fails to accommodate students from various backgrounds. It is also due to misidentification and exploitation of tests, lack of access to effective instruction, ill-prepared instructors, and poverty. The module provides essential information on how educators can eliminate unsuitable and unjustified referral of students to special education. It includes the utilization of a pre-referral process with five distinct processes. The processes include the challenge, the initial thoughts, perspectives, and resources, wrap up, and assessment (Iris Center, 2019). 

The video on the challenge phase of the pre-referral process stimulates engagement in thoughts of the pre-referral process and the stages contained therein. My initial thoughts focus on the challenge in showing concern for the unique needs of students who qualify for inclusion into a special program. The perspective and resources phase of the pre-referral process raises pertinent issues. The issues raised include understanding the main objective of the pre-referral process and developing adequate comprehension of the six phases of the pre-referral process. Other emerging issues are developing an active awareness of the licensure and program standards that inform how students with special needs should be identified and treated (Iris Center, 2019).        

Connection
The module provides relevant information for developing an in-depth understanding of the readings and videos presented in class. Such readings and videos are related to how children with special needs should be exposed to a pre-referral process. The exposure addresses dis-proportionality and overrepresentation. One of the main areas of connection between the module and the videos presented in class is on the use of the consultative, collaborative, and linear approaches. The goal is to make suggestions and identify students with special needs for inclusion into the various programs. Such inclusion could be interpreted as constituting offering preferential treatment to the special need students relative to their counterparts in the general population. Moreover, both the module and the readings presented in class underscore the pre-referral process. 

The intervention aims to assist instructors in finding practical and evidence-based teaching strategies and practices. These are useful with the students who demonstrate a multiplicity of learning or behavioral challenges. Knowledge derived from the resources provided underscores the need for teachers to be more careful in making references to the special needs students. Not all cases of academic and behavioral challenges warrant referral. Inappropriate reference is the leading contributor to dis-proportionality and over-representation of students in particular educational contexts. It triggers an under-representation of the same students. The information is available from the module and other resources presented in class.

Lastly, the module and the class readings and videos connect in the roles that teachers may play in pre-qualifying students for special education services.   

Analysis
Not all students who exhibit learning and behavioral difficulties should be exposed to special education services. There are customized programs that may assist such students in learning alongside other average students. The second learning point involves understanding that inappropriate referrals trigger the problem of disproportionality. The final learning point predicates upon the fact that variables of race and socioeconomic status play an important role in deciding whether students require exposure to special education contexts. This learning point is supported in the literature. Students from minority racial backgrounds are exposed to special education contexts as the disproportionate poverty linked to their families exposes them to a multiplicity of stressors. The stressors, in turn, cause academic and behavioral difficulties (Skiba, Poloni-Staudinger, Simmons, Feggins-Azziz, & Chung, 2005). Such a placement, in my view, is wrong since it considers the student’s socioeconomic status and racial orientations at the expense of a genuine concern for academic and behavioral problems. 

The module and the PPT provide tips that could be applied in contemporary education contexts to identify students that qualify for exposure to special education services. One of the tips relates to the collection and examination of student data and personal/family experiences to determine whether the student should be pre-qualified for inclusion in a particular program intervention program. The second crucial tip relates to the use of the pre-referral process. This tip is described in the module. It helps to prevent dis-proportionality and over-representation of students from specific population groups. It also ensures the needs of diverse learners with learning and behavioral difficulties are met successfully. Overall, the realization that not all students with learning and behavioral challenges should be placed in special education contexts was most puzzling.        

Conclusion
This paper has reviewed the assigned PPT and module with the view to developing an in-depth understanding of the phenomenon of dis-proportionality and the various steps of the pre-referral process. Overall, instructors and other relevant education stakeholders should not internalize the multiple steps of the pre-referral process. They should also ensure their appropriate application to prevent the problems of dis-proportionality and over-representation. 
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