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Articles Summary
1. “Five Misunderstandings About Case-Study Research”
Introduction: The purpose of this article is to examine five common misunderstandings about case-study research:
a) Theoretical knowledge of case study is more significant than practical knowledge; 
b) The single case-study is inadequate for scientific development; 
c)  The most significance of case-study lies in generating hypothesis only rather than hypothesis testing and theory building; 
d) The case study has a bias toward verification; and
e) Specific case studies are often difficult to summarize to develop general proposition (Flyvbjerg, 2006). 
Role of Cases in Human Learning: 
a) The case study produces such types of context dependent knowledge that are useful to develop people’s knowledge “from rule-based beginners to virtuoso experts” (Flyvbjerg, 2006).
b) The real-life closeness of case studies is helpful for researchers to develop a nuanced view of reality as well as their own learning processes. 
Cases as “Black Swans”: 
a) Carefully chosen cases are helpful to develop study of natural sciences as well as human affairs.
b)  Although the case studies may not be used in formal generalization, but they can contribute in the collective process of knowledge accumulation in a given field. 
Strategies for Case Selection:
a) Extreme case selection strategy is more helpful in revealing more information about the situation studied by activating more actors and mechanisms than random case selection.
c)  “most likely” type cases are helpful to falsification propositions, while “least likely” type cases are most appropriate to verification (Flyvbjerg, 2006)
“Do Case Studies Contain a Subjective Bias?”:
a) The closeness of case studies to real-life situation can views directly in relation to phenomena.
b) “The case study contains a greater bias toward falsification of preconceived notions than toward verification” (Flyvbjerg, 2006).
Problem of Summarization:
a) Good case studies should be read as narrative in totality. 
Conclusion: 
According to Kuhnian principle, a large number of thoroughly executed case studies are crucial to develop effectiveness of scientific disciplines.
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2. “Making the case for cases: The use of "home grown" teaching cases to provide credibility in continuing professional education programs”
Introduction: The challenges of credibility the Leadership Institute faced are:
a) How could the Department of Personnel’s training bureau be a real partner in change initiatives?
b) How could the agencies be managed to enroll new outstanding managers and continue sending them over time?
c) How could these managers be convinced of possible changes that could be worth pursuing in general, in government, and in New York City?
d) How could these managers be convinced that lessons of leadership and change management can be learned in seminars and applied back successfully in their agencies?
e) Who could stand up before these managers for teaching them?
Managers need to listen to other managers:
a) The success stories of New York City Government and the managers, who led it can generate aspiration among the rising-star managers.
b) This would also promote the Leadership Institute program as an integral part of the change management initiative.
Carefully selected teaching cases: 
a) A manager could teach their own cases by using the case format in order to get the participants to look at the situation itself, find a variety of options for its management, and avoid premature decision. 
b) The success stories should be carefully selected for turning them into cases. 
“Select, Secure, Support, and Supervise” (Harney & Krauskopf, 2003)
a) Senior City managers were identified as the change champions.
b) Credible success stories were selected as change initiatives.
c) The commitments of the chosen managers were secured.
d) The supervision process was necessary to determine the relevance of cases in engaging the participants.
 Teaching the cases-the first time and over the time:
a) In the first time, the cases were taught by the star managers, although they were well-received, were not perfect. 
b) Over the time the risk taking and innovation were employed in successive teachings to produce more value.
Outcome:
a) The initiative provided uniquely relevant lessons for the participant that helped them in various change initiatives in future.
b) The senior managers were proud of successful teaching by learning what lessons to be worth sharing.
c) The Leadership Institute gained credibility in its purpose.
Lessons Learned:
a) Believe in the idea.
b) Focus on relevancy and credibility.
c) Wise selection.
d) Concerns for distractions.
e) Supporting the case development process. 
f) Supervision of cases.
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